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Abstract
The purpose of this qualitative case study was to identify restorative practice strategies than can
be used to reduce disproportionality in school discipline in Texas schools. Exclusionary
discipline practices have created disproportionality in school discipline. While zero-tolerance
policies are no longer considered effective in addressing conflict in schools, many schools are
implementing restorative practices as a promising alternative. Restorative practices have shown
to contribute to positive school culture, specifically by improving student achievement,
improving attendance, improving student-teacher relationships, and lowering discipline issues.
Interviews using semistructured questions were used to conduct this study. In this qualitative
case study, participants at suburban schools in Texas who had success with the implementation
of restorative practices at their campuses within the last two to three years participated in this
study. School stakeholders are personnel who are administrators, teachers, counselors, or school
resource officers who were at the school prior to the implementation of restorative practices.
Nine secondary professionals from middle school and high school campuses across Texas were
interviewed. A purposeful snowball strategy was used to identify participants. The findings
indicated that restorative strategies such as circles and parent engagement were beneficial to
school implementation. The findings also revealed that proper training was necessary for all
school stakeholders prior to implementation as well as on an on-going basis.
Keywords: restorative practices, restorative circles, disproportionality, school discipline
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Chapter 1: Introduction
Traditional discipline options such as zero-tolerance policies are not working in reducing
student conflict in schools (Hannigan & Hannigan, 2016; Mallett, 2016). According to a study by
the American Psychological Association (APA) Zero Tolerance Task Force (2008), zerotolerance policies assume that removing disruptive students would discourage others.
Additionally, the APA’s data contradict the presumption that zero tolerance was successful in
maintaining school discipline and order. According to Lane (2006), “Conventional student
management strategies like detention, office time outs and suspensions did not seem to be
changing some students' attitudes or behavior” (p. 41). As an alternative, school leaders are
implementing restorative practices (RP) programs in hopes of remedying unfavorable behavior,
strengthening relationships among school staff and students, and helping students deal with
conflict (Manassah et al., 2018; Silverman & Mee, 2018).
Wilkins (2014) noted that educators interact with students daily and through these
interactions, relationships are formed that have an influence on social, emotional, and academic
wellbeing. Thus, educators are considering restorative practices to help manage school discipline
which allows opportunities for students to engage in learning activities in a welcoming and safe
environment. School districts across the United States are utilizing restorative practices (RP) to
transform the relationships between students and teachers (Gregory et al., 2016). Restorative
practices are also being used to respond to punishment-oriented discipline (González, 2012).
Chapter 1 is organized such that the reader will understand the background of the study.
This is followed by the statement of the problem, the purpose of the study, and the research
questions that will be investigated. Lastly, the chapter concludes with definitions of key terms
and a summary.
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Background of the Study
Discipline is an old English term that means “to teach or train,” and has been used for
ages to teach children the rules to live by and how to be social in their culture (Amstutz &
Mullet, 2015). An early form of discipline is corporal punishment (Steele, 2018). According to
Straus and Donnelly (2001), corporal punishment is the intention to correct or control a child’s
behavior using physical force resulting in pain for the child. According to the state of Texas
Education Code (2019), corporal punishment is described as “the deliberate infliction of physical
pain by hitting, paddling, spanking, slapping, or any other physical force used as a means of
discipline” (p. 6). While educators at secondary schools struggle with how to approach
disciplinary challenges (Anfara et al., 2013), traditional discipline, such as corporal punishment
and zero tolerance, have failed at creating environments where students can thrive and work
cooperatively (Costello et al., 2009). School educators have shifted over the last few decades
with how they view student behavior (González et al., 2019). As a result of this shift, educators
have implemented policies to help address methods that have been viewed as harsh and add to
the social, economic, and health disparities that already exist with students. Today, about 14% of
school districts report using corporal punishment, which suggests that 86% of school districts are
using alternative methods to discipline children (Gershoff & Font, 2016). Replacing zerotolerance as a form of discipline approach, school personnel are adopting restorative practices as
a nonpunitive way to address discipline problems and have found this method to show a positive
effect in reducing school suspensions (Augustine et al., 2018).
During the 1990s, the number of suspensions and expulsions in schools increased due to
zero-tolerance polices (Smith et al., 2015). Evolving from the Gun Free Schools Act,
suspensions and expulsions were due to students possessing weapons at schools (Dohy & Banks,

3
2018). Over time, the zero-tolerance policy in school districts was expanded to include other
violations such as the possession of drugs and alcohol, physical altercations, damage to school
property, and multiple violations within a single academic year (Hoffman, 2012). While zerotolerance policies were created to address school shootings with the Gun Free Schools Act,
school leaders started enacting discipline policies beyond the scope of what the federal law
intended (Gjelten, 2018). The effects of zero-tolerance policies shifted school climates by
increasing dropout rates and lowering academic performance (Skiba & Rausch, 2006),
disproportionally affecting certain minority demographics (Smith et al., 2015). Working
together, the U.S. Department of Education along with the U.S. Department of Justice publicized
a joint report in 2014, entitled Nondiscriminatory Administration of School Discipline. This
report addressed racial disparities in suspensions and expulsions, while also recommending that
school discipline should be “developmentally appropriate, proportional to the misbehavior, and
focused on teaching children how to learn from their mistakes” (Gershoff & Font, 2016, p. 19).
Smith et al. (2015) suggested that students will challenge school policies at times and will
do so for various reasons. They argued that how individuals respond to the misbehavior is what
matters. Restorative discipline is a preventative and responsive approach that is having a positive
impact on student behavior (Cummings, 2018). Restorative practices in schools helps transform
the school culture by “changing relationships by engaging people: doing things WITH them,
rather than TO them or FOR them – providing both high control and high support at the same
time” (Mirsky, 2007, p. 5). Thus, restorative practices is the conceptual framework on which this
study is based.
According to the International Institute for Restorative Practices founder Ted Wachtel
(2016), “Restorative practices is a social science that studies how to build social capital and
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achieve social discipline through participatory learning and decision-making” (para. 5).
Restorative justice (RJ), a subset of restorative practice, is considered a reactive approach to
wrongdoing after it has occurred. Restorative practices is a proactive approach aiming to reduce
crime and bullying, improve human behavior, strengthen civil society, and restore and repair
relationships (Silverman & Mee, 2018). RP provides a framework for educators to build trust and
address problematic behaviors and conflicts (Smith et al., 2018).
Statement of the Problem
Over the past two decades, researchers have suggested that exclusionary discipline
practices result in inequitable treatment to students (Dupper et al., 2009; Mansfield et al., 2018),
and leads to the suggestion there is a racial discipline gap in school suspensions (Huang &
Cornell, 2018; Manassah et al., 2018). The Texas Education Agency (TEA) partnered with the
Institute for Restorative Justice and Restorative Dialogue at The University of Texas at Austin
School of Social Work to implement a restorative discipline practices (RDP) plan for Texas
school districts (Texas Education Agency, 2019a). TEA identified a disparity in the exclusionary
discipline in 10 of its 20 service center regions. Within these regions, African American males
were disproportionately suspended from their school districts compared to other ethnic groups
(Texas Education Agency, 2019b). For example, the 2018-2019 PEIMS discipline report for one
suburban Texas school district of 43,094 students indicated that 11,041 students were African
American and made up the largest group of in-school suspensions (ISS) at 22.36%; out-of-school
suspension (OSS) at 8.62%; and referral to DAEP (disciplinary alternative education program) at
3.24%, which is an increase from the 2017-2018 school year of 20.2%, 6.36%, and 2.41%
respectively (Texas Education Agency, 2019b). According to the Texas Schools Restorative
Discipline Project, researcher Marilyn Armour (2018) argued that “minority youth are
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disproportionally affected by current approaches, student suspensions correlate to academic
failure including greater drop-out rates, and the school-to-prison pipeline is fueled as students are
ticketed and otherwise fed into the juvenile justice system” (para. 1). Researchers have indicated
that RP has shown to improve schools and to reduce the racial discipline gap (Gregory et al.,
2016) by building healthy relationships, correcting behaviors, and addressing student conflict
(Gregory et al., 2016; Gregory et al., 2018; Manassah et al., 2018). While research shows that
disproportionality exists in school discipline, alternative approaches to address the
disproportionate distribution of disciplinary consequences are emerging (Armour, 2015). This
emergence sets the stage for the purpose of this research by identifying the strategies educators
use to successfully implement restorative practices to reduce disproportionality.
Purpose of the Study
The purpose of this qualitative case study was to identify restorative practice strategies to
reduce disproportionality in Texas schools that have successful restorative practices in place as
perceived by school stakeholders. School stakeholders were administrators, teachers, counselors,
and student success coordinators. For the purposes of this study, successful restorative programs
were defined as discipline practices perceived as contributing to positive school culture
specifically by improving student achievement, improving attendance, improving student-teacher
relationships, and lowering discipline issues. Stakeholders of suburban schools in Texas who
have successfully implemented restorative practices within the last two to three years were
invited to participate in this study. A purposeful sampling using the snowball method was used
for this study. A sample of participants included nine school stakeholders from secondary school
settings within the Texas school system who have first-hand knowledge of their school’s
implementation process and its successes. In-depth semistructured interviews were conducted
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with school stakeholders in Texas public schools where restorative practices had been
implemented
Research Questions
Key participants for this study were school stakeholders. School stakeholders were
considered administrators, teachers, counselors, and student success coordinators. To identify
strategies that are most effective in implementing restorative practices on school campuses, this
study addressed the following research questions:
Q1. What strategies are perceived as having resulted in improving student achievement
since the implementation of restorative practices on campus?
Q2. What strategies are perceived as having resulted in improving student-teacher
relationships since implementation of restorative practices on campus?
Q3. What strategies are perceived as having resulted in improving student attendance
since implementation of restorative practices on campus?
Q4. What strategies are perceived as improving discipline at the school?
Q5. What are the challenges to implementing restorative practices on the campus?
Rationale
According to Davis (2003), there has been “considerable research on the importance of
relationships between students and teachers in shaping the quality of student’s motivation and
classroom learning experiences” (pp. 207-208). The American Psychological Association (APA)
Zero-tolerance Task Force's (2008) study pointed out that additional case study research will be
needed as school leaders continue to reform existing disciplinary policies and practices.
Restorative methods are emerging as a promising alternative to traditional zero-tolerance policies
(Anfara et al., 2013; Fronius et al., 2016; Haymovitz et al., 2018). As educators embrace
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restorative practices, this case study provided best practices that will be beneficial for the
improvement of their recent implementation as well as provide guidelines for future
implementations within the district. The results of this study yield themes associated with the
successful implementation of RP in schools that can be used as best practices for districts
struggling with implementation initiatives. This case study approach sought to understand the
influence of restorative practices on public schools in Texas. This study also identified positive
actions associated with the implementation of restorative practices that can be used as best
practices for future adoptions within school districts. Effective implementation of RP has shown
to have a positive effect on school culture (Gregory et al., 2016). My research will add current
value to the perspective that building a restorative school culture will have a positive return on
student academic success and moral development (Smith et al., 2015). For school leaders who
struggle to implement restorative practices programs on their campuses, this study will serve as a
guide of best practices that can help improve a school’s approach to school discipline.
Definition of Key Terms
The following terms are used throughout the study and will be relevant to the reader’s
understanding of the topic.
Disproportionality. A phenomenon in which students relative to their proportion in the
population experience overrepresentation or underrepresentation (Bryan et al., 2012).
In-school suspension. Also referred to as ISS. This is a disciplinary tool used
consequently for unfavorable behavior at school where students are removed from a regular
classroom to an alternative setting for a period of time. Students still attend school and complete
their work (Texas Education Code, 2019).
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Office discipline referral. An office discipline referral (ODR) is a written document in
response to unfavorable behavior that could not be addressed through classroom management.
ODR is used to refer students to school administrators to be disciplined (Martinez & Zhoa,
2018).
Out-of-school suspension. Also referred as OSS. Out-of-school suspension is a
disciplinary response used consequently by removing the offending student from school for
unfavorable behavior prohibiting the student from being on school property (Dupper et al.,
2009).
Restorative justice (RJ). RJ is an emerging practice that is an alternative to traditional
zero-tolerance policies. RJ focuses on correcting the harm that has been caused and rehabilitating
the offender through community caring, respectful dialogue, forgiveness, and restoration
(Thompson, 2016).
Restorative practices (RP). The focus of this study is restorative practices. RP are
strategies to both prevent misbehavior before it occurs and to address the issue after it has
occurred (Gregory et al., 2016). Restorative practices are positive behavior management
strategies (Texas Education Code, 2019).
School resource officer (SRO). An SRO is “career law enforcement officer with sworn
authority who is deployed by an employing police department or agency in a communityoriented policing assignment to work in collaboration with one or more schools” (National
Association of School Resources Officers, nasro.org).
Zero-tolerance. This term refers to a harsh policy in schools that enforced regulations
and banned behaviors deemed undesirable. Considered a traditional and conventional method of
discipline (Lamarche, 2011).
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Summary and Organization of the Study
The introductory chapter presented the introduction to this qualitative case study by
providing an overview of relevant background information, followed by the study’s purpose,
research questions, and key terms pertinent to the study. Chapter 2 reviews the literature
surrounding restorative practices in schools and its significance to improving student
achievement, student attendance, and student discipline as well as building student-teacher
relationships. Chapter 3 describes the research methodology. In Chapter 4, I will present the
results of my study. Lastly, in Chapter 5, I summarize the study, present conclusions, state
implications for practice, and make recommendations for future study.
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Chapter 2: Literature Review
The purpose of this qualitative case study was to identify restorative practice strategies to
reduce disproportionality in Texas schools that have implemented successful restorative practices
as perceived by school stakeholders. For the purposes of this study, successful restorative
programs are defined as discipline practices perceived as contributing to positive school culture
specifically by improving student achievement, improving attendance, improving student-teacher
relationships, and lowering discipline issues. This chapter provides a review of the literature
related to disproportionality in school discipline and how an innovative discipline approach, such
as restorative practices can improve a school’s culture. This review has eight major sections:
disproportionality, disproportionality in school discipline and practices, discipline theories,
restorative practices, effective implementation of restorative practices, advantages and
challenges of RP, and influence on school climate.
Previous and current literature related to restorative practices was found using databases
such as the Abilene Christian University (ACU) Brown Library, Google Scholar, ResearchGate,
ProQuest Digital Dissertation and Thesis databases, the written work of Howard and Amstutz
and Mullet (2015), as well as others. Keywords and phrases used to conduct the search included
restorative justice, restorative practices and implementation, disproportionality and restorative,
restorative practices in school, school discipline, zero-tolerance, traditional discipline,
exclusionary discipline, and assertive theory. Throughout my searches, the names of individual
authors kept appearing, thus leading me to explore their additional work. Literature relating to
restorative practices from authors such as González, Gregory, Howard, Skiba, and Mullet is also
included.
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Disproportionality
Disproportionality has been documented throughout the literature for decades. Deeply
rooted throughout the U.S. education system, disproportionality is pervasive and experienced in
various forms and different levels (Van Roekel, 2008; Voulgarides & Zwerger, 2013). Bryan et
al. (2012) described disproportionality as “a phenomenon in which students relative to their
proportion in the population experience overrepresentation or underrepresentation” (p. 177).
Overrepresentation can occur in classification, placement, or suspension (Voulgarides &
Zwerger, 2013), whereas underrepresented students may experience a lack of services, resources,
access to programs, or rigorous curriculum and instruction (NEA Truth in Labeling, 2007).
According to Barshay (2019b), students of color and students in special education programs
experience more significant disproportionate outcomes than other students.
Disproportionality is complex and is not influenced by one cause. According to
Voulgarides and Zwerger (2013), common root causes of disproportionality include beliefs,
policies, and practices. Figure 1 shows an example of the complexity of disproportionality and
the outcomes that influence diverse students in special education programs.
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Figure 1
Disproportionality is Complex

Note. Adapted from Identifying the Root Causes of Disproportionality (p. 4) by C. K.
Voulgarides and N. Zwerger, 2013, Metropolitan Center for Research on Equity and the
Transformation of Schools
(https://research.steinhardt.nyu.edu/scmsAdmin/media/users/ll81/Identifying_the_Root_Causes_
of_Disproportionality.pdf). Copyright 2013 by New York University. Adapted with permission.
Understanding disproportionality requires educators to engage in culturally responsive
practices that will challenge them to reflect on their existing beliefs, policies, and practices
(Voulgarides and Zwerger, 2013). Disproportionality extends throughout the educational system.
For the last three decades, school leaders have adjusted to how they handle student behavior
(González et al., 2019). However, research continues to indicate that minority students, as well
as students with disabilities, are disciplined disproportionately from their peers (Puckett et al.,
2019). According to the research, disproportionality is found in special education placement
(Van Roekel, 2008), gifted education enrollment, graduation rates, school dropout, and
suspension and expulsion rates (DeMatthews, 2016).
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Disproportionality in Community Schools
The use of restorative practices in schools has shown positive results in various school
populations (Lewis, 2009). According to a report in 2009 by Sharon Lewis, a graduate of the
International Institute for Restorative Practices Graduate School, “there is growing evidence that
restorative practices, with its roots in restorative justice (from the criminal justice system), can
improve the culture and climate of all schools: rural, suburban and urban” (para. 4). For example,
an urban high school known as one of Philadelphia’s most dangerous and high-risk schools
showed positive improvement within the first year of implementing restorative practices. This
school experienced a 52% reduction in violent behaviors compared to the previous year. A rural
high school in Pennsylvania experienced similar results with more than 50% reduction in
administrative detentions over the course of four years. In fact, the report showed positive trends
each year. In addition to detentions, suspensions decreased significantly at this rural school.
Restorative practices also have had a positive affect at a large suburban high school in
Pennsylvania where the school experienced a 70% reduction in negative behavior towards
teachers and in the classroom.
Disproportionality in School Populations
According to a study in the Texas public school system, there is a disparity among
students who receive out-of-school suspensions as a consequence to a first time infraction
(Fabelo et al., 2011). African American students (26.2%) were suspended more often compared
to Latino (18%) and White (9.9%) students. According to the U.S. Department of Education’s
Civil Rights Data Collection, Black students were suspended and expelled at a rate three times
greater than were White students and at least five times greater than their representation in many
Southern states (Green, 2015). While much research has been conducted to establish
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disproportionality in African American students, more research is beginning to indicate
American Indian and Latino students also experience disparities in discipline (Brown & Di
Tillio, 2013). According to data from the Civil Rights Data Collection survey for 2009-2010, in
2006, 15.9% of American Indian males and 9.6% of females were suspended. Compared to the
data for White students (10% for males and 4% for females), the figures for American Indians
were higher and concerning considering that American Indian students comprise only 1.7% of
the student population nationwide. According to Booker and Mitchell’s (2011) study, Latino
students were 12 times more likely to be referred to a disciplinary alternative education program
(DAEP) than their White peers. Additionally, these same students were reported to return to
DAEP due to behavior within the same school year (Booker & Mitchell, 2011). While Black,
Latino, and Native American students are more likely to be referred for disciplinary infractions
than their White peers (Anyon et al., 2014), White students in the United States account for the
greatest portion of one-time suspensions and expulsions (Green, 2015).
Disproportionality in School Discipline and Practices
School personnel develop and adopt a student Code of Conduct to regulate student
behaviors which consist of policies and procedures to be used as a guide to not only prohibit
misconduct, but also to encourage positive behavior (van Wyk & Pelser, 2014). Although polices
are in place to address unfavorable behavior, discipline continues to be a major issue for
educators today (Serakwane, 2008). Nationally, school stakeholders at every level are having
conversations about student conduct and ways to improve learning environments (Fabelo et al.,
2011; Serakwane, 2008). When students are off track, adequate and appropriate discipline
becomes part of the strategy used to address misbehaviors (Amstutz & Mullet, 2015). Yearce
(2014) argued that schools need discipline policies to ensure order and students need to
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experience consequences for breaking rules. Many may agree with this notion; however, the
issue of concern is the disparities found in school discipline. Research shows there is an alarming
number of students in schools across the U.S. suspended for minor adult and peer interactions
(Dupper et al., 2009) and receiving exclusionary punishment (Hirschfield, 2018).
A joint letter sent from the U.S. Department of Education (DOE) and the U.S.
Department of Justice (DOJ), Civil Rights Division (2014), encouraged school districts to
consider disciplinary alternatives that do not exclude students from the school day. Their goal
was to promote effective discipline policies and practices that establish a safe and inclusive
culture that promotes student learning. Additionally, the focus is to keep students from missing
classroom time (Puckett et al., 2019). In Texas, one response to the U.S. DOE and U.S. DOJ
(2014) request resulted in a partnership between the Texas Education Agency (TEA) and the
Institute for Restorative Justice and Restorative Dialog (IRJRD) at the University of Texas
School of Social Work. Through this partnership, professional development on restorative
discipline practices (RDP) was developed and offered to educators throughout Texas (Texas
Education Agency, 2019a). The RDP training was focused on addressing what TEA had
identified as a disparity in exclusionary discipline in 10 of its 20 service center regions. Within
these regions, African American males were disproportionately suspended from their school
districts compared to other ethnic groups (Texas Education Agency, 2019b).
The IRJRD’s success with a middle school in Texas garnered attention and support from
the TEA. According to Gerlach et al. (2018), this middle school was the first to pilot the
Restorative Discipline approach and show improvement in school climate, disciplinary referrals,
attendance, and bullying. Gerlach et al. suggested school personnel have experienced various
forms of discipline approaches over the years that have led to more innovative methods today.
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Discipline Theories
Over the years, there has been an array of strategies to address discipline in the
classroom. Classroom management strategies and discipline theories have included, reality
therapy, positive approach, teacher effectiveness training, assertive discipline, as well as other
traditional approaches such as corporal punishment and zero-tolerance.
Assertive Discipline
A behavior management system used in classrooms that emphasizes positive
reinforcement to address student misbehaviors is assertive discipline (Desiderio & Mullennix,
2005). Introduced in 1976 by Lee and Marlene Canter, the goal of assertive discipline was to
allow teacher engagement in their classroom despite the disruptive behavior that may be taking
place during this engagement (Swinson & Cording, 2002). According to Swinson and Cording
(2002), the assertive discipline approach required teachers to provide clear rules and instructions,
identify and praise students who were engaged and on task, and to address off-task students with
consequences or sanctions. Assertive discipline was primarily developed for schools in the U.S.
According to Swinson and Cording’s (2002) research, assertive discipline came with criticism
that “praise-based strategies success as Assertive Discipline are ineffective with the ‘very
discouraged,’ ‘disaffected’ children one might find in a typical school for pupils with emotional
and behavioral difficulties [EBD]” (para. 5). However, the results of Swinson and Cording
(2002) revealed an increase in appropriate pupil behavior, decrease in disruptive incidents,
increase in the use of positive feedback from teachers, and decrease in the use of negative
statements. Although Swinson and Cording’s (2002) results seemed promising in addressing
student misbehaviors, very little was revealed about the content of teacher programs or
differentiation which are used to motivate difficult students.
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Corporal Punishment
Corporal punishment is a physical punishment that causes bodily pain through physical
force due to unfavorable behavior (Gershoff, 2008). According to Gershoff and Font (2016),
corporal punishment has been banned in all but 19 states in the United States. Corporal
punishment consequences are carried out using paddles, excessive exercise drills or through
assuming painful body positions (Northington, 2007). Although many states permit corporal
punishment in schools, individual school districts may ban its use (Peterson & O’Conner, 2014).
Texas is one of 19 states that permits the use of corporal punishment in schools: however, the
Dallas Public Schools does not permit the use of corporal punishment at their schools (“Corporal
Punishment Still Popular in Many Schools,” 2008; Peterson & O’Conner, 2014). Research shows
that corporal punishment has a negative effect on children (Greydanus et al., 2003), and is
ineffective in decreasing problem behaviors (Peterson & O’Conner, 2014). Additionally,
corporal punishment does not provide any positive benefits to suggest a student’s behavior
improves as a result of corporal punishment over the long term (Gershoff, 2008). According to
Gershoff (2008), corporal punishment contributes to an increase in mental health problems.
Zero Tolerance
Traditional discipline options such as zero-tolerance policies are ineffective in
minimizing student infractions in schools (Hannigan & Hannigan, 2016; Mallett, 2016).
According to a study by the American Psychological Association Zero-tolerance Task Force
(2008), zero-tolerance policies assume that removing students who engage in disruptive behavior
would prevent other students from misbehaving thus creating a more peaceful classroom
environment for the students who remained in class. However, the APA’s data contradict the
presumption that zero tolerance was successful in maintaining school discipline and order. Zero-
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tolerance policies were initially established as a concept aligned with crime-related politics and
to address the war against youth crime (González, 2012). However, much research has shown
that this approach to discipline mirrors the criminal justice system and disconnects students from
their school community (González, 2012; Mallett, 2016; Skiba, 2013). According to the
American Psychological Association (APA) Zero-tolerance Task Force (2008) study, zerotolerance policies may have a negative impact on student academic outcomes and may increase
the student dropout rate. The APA Zero-tolerance Task Force’s study found that “an examination
of the evidence shows that zero-tolerance policies as implemented have failed to achieve the
goals of an effective system of school discipline” (p. 860). As students in schools experience an
increase in disciplinary referrals, school suspensions, and expulsions, student achievement is
suffering (Chin et al., 2012; Wong, 2016). A recurrent theme in the literature is that discipline
policies that are based on zero tolerance often result in harsh penalties such as suspensions when
the behavior could have been addressed using a nonexclusionary consequence (Frionius et al.,
2016; Hulvershon & Mulholland, 2018). Not only does zero tolerance negatively affect student
behavior, studies show that zero-tolerance policies contribute to the likelihood that students may
engage in disciplinary problems (González, 2012; Teasley, 2014).
Restorative methods are emerging as a promising alternative to traditional zero-tolerance
policies (Anfara et al., 2013; Fronius et al., 2016; Haymovitz et al., 2018). Table 1 compares the
traditional approach to the restorative approach.
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Table 1
Traditional Approach Versus Restorative Approach
Traditional Approach
•
•
•
•
•
•

Schools and rules are violated.
Justice focuses on establishing guilt.
Accountability is defined as punishment.
Justice is directed at the offender; the
victim is ignored.
Rules and intent outweigh the outcome.
No opportunity is offered for the
offender to express remorse or make
amends.

Restorative Approach
•
•
•

•

•

•

People and relationships are
violated.
Justice identifies needs and
obligations.
Accountability is defined as
understanding the effects of the
offense and repairing any harm.
The offender, victim, and school all
have direct roles in the justice
process.
Offenders are held responsible for
their behavior, repairing any harm
they have caused and working
toward a positive outcome.
Opportunities are offered for
offenders to express remorse or
make amends.

Note. Adapted from San Francisco Unified School District. (n.d.). Restorative Practices
Whole-School Implementation Guide (p. 19).
(https://www.healthiersf.org/RestorativePractices/Resources/documents/SFUSD%20Whole%2
0School%20Implementation%20Guide%20final.pdf). Copyright by San Francisco Unified
School District.
While zero tolerance has been viewed as a one-size-fits-all regulatory approach,
restorative justice promotes engagement and collaboration (Mirsky, 2007) that seeks to repair
harm, resolve conflict, and reconcile relationships (Anfara et al., 2013; González, 2012). In
addition to these positive trends, studies show that restorative programs improve school climate
(Lewis, 2009; Mirsky, 2007) and impact student behavior (Cummings, 2018). Zehr (2015) noted,
“Restorative justice provides an alternative framework for thinking about wrongdoing” (p. 7).
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Macready (2009) argued that restorative school cultures help build and improve school climates
by increasing student accountability through social responsibility. As school leaders move
towards restorative campuses, the implementation process will be critical to mitigating
suspensions and expulsions.
Restorative Practices
Wilkins (2014) argued that educators interact with students daily and through these
interactions, relationships are formed that impact students’ social, emotional, and academic
experiences at school. High school educators are challenged with keeping up with the day-to-day
operations as well as making sure students are engaged in learning activities in a safe
environment. School districts across the United States are utilizing restorative practices (RP) to
transform the relationships between students and teachers (Gregory et al., 2016). Restorative
practices are also being used to address the negative impacts of punitive discipline (González,
2012). According to Lane (2006), “Conventional student management strategies like detention,
office time outs and suspensions did not seem to be changing some students' attitudes or
behavior” (p. 41). As an alternative, school leaders are implementing RP programs in hopes of
remedying unfavorable behavior, strengthening relationships among school staff and students,
and helping students deal with conflict (Manasseh et al., 2018; Silverman & Mee, 2018).
According to the International Institute for Restorative Practices founder Ted Wachtel
(2016), “Restorative practices is a social science that studies how to build social capital and
achieve social discipline through participatory learning and decision-making” (para. 5). Various
models of restorative justice are being used in schools across the United States (González et al.,
2019). According to González et al. (2019), the most used terms are restorative interventions,
restorative practices, restorative measures, restorative approaches, restorative discipline, and
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restorative justice. Restorative justice (RJ) is a subset of restorative practice. Restorative justice
is considered a reactive approach to wrongdoing after it has occurred. Restorative practices are a
proactive approach aiming to reduce crime and bullying, improve human behavior, strengthen
civil society, and restore and repair relationships (Silverman & Mee, 2018). RP provides a
framework for educators to build trust and address problematic behaviors and conflicts (Smith et
al., 2018). Models of restorative practices include victim offender mediation, restorative
conferencing, circles, and restorative agreements (Moss et al., 2013).
Smith et al. (2015) argued that what matters most when students misbehave at school is
how individuals respond. Restorative discipline is a preventative and responsive approach that is
having a positive impact on student behavior (Cummings, 2018). Restorative practices in schools
helps transform the school culture by “changing relationships by engaging people: doing things
WITH them, rather than TO them or FOR them – providing both high control and high support at
the same time” (Mirsky, 2007).
The most critical function of restorative practice is to restore and build relationships
(Wachtel, 2016). According to Wachtel, restorative processes help foster the expression of affect
or emotion as well as emotional bonds. Drawing from Silvan Tomkins’s (The Tomkins Institute)
The Nine Affects (see Figure 2), restorative practice practitioners can better understand the
expression of emotions in humans through Tomkins’ psychology of affect. Tomkins declare that
human connections are ideal and most beneficial when there is a free articulation of affect or
feeling. Riley (2017) pointed out that the restorative practices protocol highlights the nine affects
that school stakeholders can use to understand what drives students to one affect from another.
According to Wachtel (2016), restorative practices encourage students to express their feelings
thus opening the door to better relationships within the school community.
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Figure 2
The Nine Affects

Note. Adapted with permission from Tomkins Institute, 1962, 1963, 1991.
Effective Implementation of Restorative Practices
The recommended way for restorative practices to work is to include the school
community which includes all school stakeholders who have a vested interest in the success of
the school (Phillips, 2017). According to a 2014 report conducted by the National Education
Association (NEA) and American Federation of Teachers (AFT), restorative practices work
when they are implemented school wide, and adapted and adopted to meet the needs of the
school (González et al., 2019). The International Institute for Restorative Practices (IIRP)
developed 11 Essential Elements of Restorative Practices that are necessary for successful
whole-school implementation. These essential elements are described in Table 2.
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Table 2
11 Essential Restorative Practices
Essential Practices
1. Affective statements

Sample indicators of proficiency in practice
Use “I” statements; make students aware of the positive or negative
impact of their behavior; focus on behavior; encourage students to
express their feelings

2. Restorative questions

Reflect standard restorative questions (What harm has been done?
How has it impacted you? What needs to happen to make things
right?); require a response, written or verbal

3. Small impromptu conferences

Use to resolve low-level incidents between 2 people; take place as
soon as possible after the incident has occurred; use the standard set
of restorative questions; use affective statements; ask students to
conduct a specific activity to repair harm from the incident

4. Proactive circles (comprise at
least 80% of circles conducted at a
school)

Use to set behavioral expectations (e.g., for academic goal setting or
planning, to establish ground rules for student projects, to monitor or
build understanding of academic content); use standard set of
restorative questions; use affective statements; run by students, after
being facilitated 5 times

5. Responsive circles (comprise no
more than 20% of circles
conducted at a school)

Use in response to behavior or tensions affecting a group of students
or entire class; Require all people involved to play a role; Use
standard set of restorative questions; Use affective statements

6. Restorative conferences

Use in response to serious incidents or a cumulative pattern of
repeated less serious incidents; use scripted approach and trained
facilitator; use standard set of restorative questions and affective
statements

7. Fair process

Allow students to provide input into decisions affecting them;
explain the reasoning behind decisions to the students affected;
clarify expectations so students understand implications of the
decision, specific expectations for carrying out the decision, and
consequences for not meeting expectations

8. Reintegrative management of
shame

Avoid labels that stigmatize wrong-doers; discourage dwelling on
shame; acknowledge person’s worth while rejecting unacceptable
behavior (i.e., separate the deed from the doer)

9. Restorative staff community

Use restorative practices to resolve staff conflicts and proactive
circles to build sense of community among staff

10. Restorative approach with
families

Use restorative practices during interactions with family members,
including proactive circles that focus on intentional communication
of positive student behavior and academic achievement
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Essential Practices
11. Fundamental hypothesis

Sample indicators of proficiency in practice
Maintain high expectations for behavior; do not ignore inappropriate
behavior; use the appropriate mix of control/pressure and support;
minimize the role of staff facilitators

Note. Adapted from “Evaluation of a Whole-School Change Intervention: Findings from a TwoYear Cluster-Randomized Trial of the Restorative Practices Intervention” by Acosta et al., 2019,
Youth Adolescence, 48, 876–890. (https://doi.org/10.1007/s10964-019-01013-2). Copyright 2019
by Springer Science Business Media, part of Springer Nature. Adapted with permission.
Advantages of RP
There are many benefits to schools implementing restorative practices. School
environments that use restorative practices:
•

Promote self-regulation.

•

Teach social skills.

•

Develop work and career-ready attitudes.

•

Minimize disruption, distraction, interpersonal friction, and bullying.

•

Improve relationships between and among students, teachers, staff, and administrators.

•

Hold wrong-doers accountable for the effects of their actions on others.

•

Help kids succeed according to standard measures, including test scores
(The Benefits of Restorative Practices – Youth Restoration Project of Rhode Island, n.d.).

Restorative practices also build healthy relationships and repair those relationships that may have
been damaged by misbehavior (Silverman & Mee, 2018). Riley (2017) argued that RP is a
positive relationship builder.
Challenges of RP
Riley (2017) described challenges to restorative practices as not being able to get to the
cause of the behavior through questioning to decrease the behavior in the future. Although a
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benefit of restorative practices is to build positive student-teacher relationships, some students
may feel reluctant to connect with adults. Another challenge noted by Riley is not having a plan
to move forward when restorative practices fail to resolve an issue. Teachers are important to the
disciplinary chain in schools. However, a lack of teacher training creates a challenge for
implementation of restorative practices. According to Rausch and Skiba (2004), some teacher
training programs are not providing the essential skills needed to address misbehaviors of
students from diverse backgrounds. According to research, students from diverse backgrounds,
particularly African-Americans and Latinos, are disproportionality affected by school discipline
(Dupper et al., 2009).
Some teachers may view restorative practices as too lenient and may not buy in to the
new approach (Ashley & Burke, 2009). Clashing philosophies will challenge the success of
restorative practices. Dupper et al. (2009) suggested a systematic change will require a
commitment from all school stakeholders to positively influence the implementation of
restorative practices in schools.
Influence on School Climate
Restorative practices is a method administrators can use to transform school climate and
student behavior (High, 2017). Effective implementation of RP has shown to have a positive
effect on school culture (Gregory et al., 2016). After a two-year implementation period in
Pittsburg Public Schools, positive outcomes showed improvement in school climate as perceived
by teachers who participated in district surveys (Augustine et al., 2018). Lane (2006) reported
the results of an Appreciative Inquiry survey given to staff in a South Australian school indicated
several positive circumstances that contributed to the success of restorative practices at the
school. According to Lane, these circumstances include:
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•

Degree of vulnerability

•

Offers an alternative

•

Develops positive relationships

•

Talking about behavior not people

•

Allows people to be less than perfect

•

Sorts out the relationship and any misinterpretation

•

Students accepting their responsibilities/ownership

•

Working together

•

Opportunity for everyone to hear the whole picture.
Reports from the Nova Scotia Restorative Justice Program indicated that educators at

Canadian schools that implemented restorative practices showed positive shifts in student
involvement, staff satisfaction, and discipline referrals. Restorative practices help students and
teachers gain a better understanding of who they are and how to better work with others (Lane,
2006).
There are many benefits of a positive school climate as it “informs how we work, teach,
learn, and live” (Smith et al., 2015, p. 17). The U.S. Department of Education (2014) created a
guiding principles document “to describe three key principles and related action steps that can
help guide state- and locally controlled efforts to improve school climate and school discipline”
(p. iii). These guiding principles will help school stakeholders work to improve school climate
and discipline while promoting academic excellence:
1. Create positive climates and focus on prevention.
2. Develop clear, appropriate, and consistent expectations and consequences to address
disruptive student behaviors, and
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3. Ensure fairness, equity, and continuous improvement. (p. 1)
Creating a positive school climate using a restorative approach, for the purposes of this
study, will be centered around four components: academic achievement, positive student-teacher
relationships, improved attendance, and positive discipline.
Academic Achievement
There is limited research examining the relationship between restorative practice and
student achievement. However, Ortega et al. (2016) conducted a study to examine student and
staff experiences after participating in a restorative circle (RC) program found that restorative
circles had a positive impact on student achievement. Researchers concluded that staff observed
students as being “more focused on academics, had more confidence, and were better behaved”
(p. 465). Additionally, Lenertz’s (2018) study revealed a positive outcome of increased
achievement scores after the implementation of restorative circles at the elementary level.
However, in another study by Barshay (2019a) looking at restorative practices and
academic achievement, academic performance for students in restorative environments fell
compared to those students who were disciplined at school. According to Barshay (2019a), the
common problem found with school discipline programs that did not experience success with
restorative practices was the implementation process.
Positive Student-Teacher Relationships
Noddings (2012) suggested that the goal of school stakeholders is to provide an
environment where caring relations can develop and be nourished. Levin (2009) wrote, “The
single biggest factor in whether students try or give up, leave or stay, is their sense that
somebody in the school knows who they are and cares about what happens to them” (p. 384).
When students feel that someone genuinely cares for them, they are more inclined to want to be
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good and do what is right. According to Emmer and Sabornie (2014), when students are engaged
and excited about what they are learning, they are less likely to incur discipline referrals. This
engagement is attributed to good relationships formed between students and educators (Wilkins,
2014). According to Lane (2006), restorative practices increase student’s ability to develop selfworth and increases their accountability for their actions. Research suggest that the teacherstudent relationship influences students academically (Pianta & Stuhlman, 2004). A benefit of
restorative practices is that it helps to transform the interactions between students and adults,
thereby creating a positive school climate (Gregory et al., 2016).
Improved Attendance
According to the U. S. Department of Education Office of Civil Rights (OCR), eight
million students in the United States missed three or more weeks of school during the 2015-2016
school year. Excessive absences affect the educational benefits offered to students and have been
linked to negative youth and adult behaviors (Frionus et al., 2019). Students in Texas are
governed by statutes from the Texas Education Code that mandate a compulsory attendance law.
This law requires students to be in class 90% of the time their class is offered in order to receive
credit or a final grade (Texas Education Agency, 2017). According to research, several factors
contribute to poor student attendance including weak teacher-student relationships, lack of
family involvement, or student disabilities (McConnell & Kubina, 2014). Restorative practices
offer strategies to help reengage students to the school culture and may have a positive effect on
student attendance (Ortega et al., 2016). Research shows how middle schools in Oakland,
California, significantly improved their attendance rate due to the implementation of a restorative
approach (Jain et al., 2014). This report showed a drop of 24% in chronic absences for schools
who had implemented a restorative program versus an increase of 62.3% for schools who did
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not. School leaders who advocate for restorative approaches show improvements in attendance
(Fronius et al., 2019).
Positive Discipline
Augustine et al.’s (2018) research revealed the implementation of restorative practices in
Pittsburg Public Schools had significant impact on conduct management. As a result, suspension
rates and disparities in suspensions decreased. Augustine’s et al. report also indicated that in
addition to the decrease in suspensions, students were not suspended as many days as prior
consequences and the number of repeat offenders dropped as well. Compared to schools in
Pittsburg which did not implement restorative practices, the same report showed that students in
restorative schools benefited from more school days and the rate of African American students
suspended improved. Additionally, schools in Minnesota and Denver reported positive
improvement trends in student behavior among African American and Latino students
(González, 2015).
Summary
In Chapter 2, I have reviewed the literature surrounding restorative practices in schools
and its significance to improving student achievement, student attendance, and student discipline
as well as building student-teacher relationships. Chapter 3 contains a description of the research
methodology. In Chapter 4, I will present the results of my study. Lastly, in Chapter 5, I
summarize the study, present conclusions, state implications for practice, and make
recommendations for future study.
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Chapter 3: Research Method
The purpose of this qualitative case study was to identify restorative practice strategies to
reduce disproportionality in school discipline in Texas schools. Individuals from schools that
have successful restorative practices in place, as perceived by school stakeholders, participated in
this study. For the purposes of this study, successful restorative programs were defined as
discipline practices perceived as contributing to positive school culture specifically by improving
student achievement, improving attendance, improving student-teacher relationships, and
improving discipline issues. The results of this study yielded themes associated with the
successful implementation of RP in schools that can be used as best practices for districts
struggling with implementation initiatives. The letters “RP” will be used interchangeably with
the term restorative practices.
This chapter addresses the components of methodology used to answer research
questions. The chapter addresses the problem and purpose of the study, research design,
population and sampling procedures, materials/instruments, data collection and analysis
procedures, trustworthiness, ethical considerations, and limitations.
Research Questions
Key participants for this study are school stakeholders. To identify strategies that are
most effective in implementing restorative practices on school campuses, this study will address
the following research questions:
Q1. What strategies are perceived as having resulted in improving student achievement
since the implementation of restorative practices on campus?
Q2. What strategies are perceived as having resulted in improving student-teacher
relationships since implementation of restorative practices on campus?
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Q3. What strategies are perceived as having resulted in improving student attendance
since implementation of restorative practices on campus?
Q4. What strategies are perceived as improving discipline at the school?
Q5. What are the challenges to implementing restorative practices on the campus?
Research Design and Method
In this qualitative, collective case study approach, I gained a deeper understanding of the
influence of restorative practices on public schools in Texas. This study identified positive
actions associated with the implementation of restorative practices that can be used as best
practices for future adoptions within school districts. Case studies are used to contribute to an
organizational phenomenon using various sources of data (Yin, 2003). These sources allowed for
an in-depth study and holistic understanding of my restorative practices case study (Bhatta,
2018). According to Yin (2003), a case study approach was appropriate for this study as the
researcher seeks to evaluate the implementation of restorative practices. Yin stated that case
studies are “contemporary phenomenon within its real-life context” (p. 13). Yin also suggested
using case studies when the focus of the study is to answer “how” and “why” questions or when
behaviors of those involved cannot be manipulated. In this study, the perspective of school
principals can be supported by data reflecting the impact of restorative practices.
Hyett et al. (2014) stated that an “interpretive or social constructivist approach to
qualitative case study research supports a transactional method of inquiry, where the researcher
has a personal interaction with the case” (p. 2). In-depth interviews were conducted with school
stakeholders in Texas public schools where restorative practices had been implemented. These
semistructured interviews allowed me to establish an interview protocol with a set of questions
that was used to guide the meeting. According to Saldaña and Omasta (2018), semistructured
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interviews allow the researcher to be an active listener and co-participant in the process.
Semistructured interviews are commonly used in qualitative inquiry, allowing the researcher to
adjust the course as needed. Interviews allow the researcher the opportunity to sit in a face-toface setting with the participant, giving them a sense of ease to feel free to answer the questions.
Data from these interviews and documents such as implementation plans or notes, attendance
reports and discipline reports provided an in-depth examination of administrator perceptions
regarding strategies used for successful implementation of restorative practices to address
disproportionality in discipline.
Population
In this qualitative case study, nine participants at suburban schools in Texas who had
success with the implementation of restorative practices at their campuses within the last two to
three years participated in this study. School stakeholders were personnel who are administrators,
teachers, counselors, and student success coordinators who were at the school prior to the
implementation of restorative practices. Successful implementation of restorative practices was
defined as schools which have experienced some level of improvement in student achievement,
attendance, student-teacher relationships, and discipline issues since the implementation of
restorative practices on their campuses. In addition, I requested referrals from my network of
educators who have knowledge of school stakeholders using restorative practices in their
schools. Participating stakeholders were at schools where some training in restorative practices
was provided. Each participant indicated that they received training on their campus, from one of
the state’s regional education service centers, on their campus during the beginning of the year
professional development sessions or during staff meeting sessions. Prior to interviews,
participants were given an informed consent to read and sign (see Appendix B). Each participant
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acknowledged their participation in the study. Once participants were identified, individuals
were asked to participate in an interview using open-ended questions about their perceptions of
best practices used on their campuses. Participants were entered into a drawing at the conclusion
of the interviews for a $50 Amazon gift card, awarded upon completion of all interviews.
Research Participant 7 was the recipient of the drawing.
Purposeful sampling allowed me to discover, understand, and gain insight in to the topic
(Merriam, 1998). Saldaña and Omasta (2018) defined sampling as a person or group of people
that are drawn from different segments of society who are useful to the contribution of the study.
There were several types of purposeful sampling strategies to consider for this study such as
typical, unique, maximum variation, convenience, snowball, chain, and network sampling
(Merriam, 1998). A purposeful snowball sampling was best for this study. Merriam (1998)
described snowball as a strategy that seeks to ask participants to refer the researcher to other
participants. According to Patton (2002), a purposeful sampling, focuses on relatively small
samples that are “selected purposefully to permit inquiry into and understanding of a
phenomenon in depth” (p. 46). The snowball strategy allowed referrals from participants who
have knowledge of individuals that would be beneficial to the study which allows for
information-rich data saturation. For this study, of the 103 participants who were invited to
respond, nine individuals participated representing six different school districts across Texas.
Three individuals responded with their appreciation for being invited but were not available to
participate due to overwhelming work schedules at their schools due to COVID-19. One
individual indicated his schedule was “too tight to engage in additional endeavors” at the time.
Additionally, four individuals from three different districts in Texas were scheduled but
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cancelled due to being on leave with COVID-19. However, the nine participants who were
interviewed provided rich perspectives which connected with the study’s research questions.
Research participant profiles were developed from responses to the opening questions in
the interview process. Each participant was assigned a research participant number which was
used throughout the study to reference them individually and to maintain their privacy and
confidentiality. For this study, the nine research participants were identified as Research
Participant 1 through Research Participant 9, or RP1-RP9. Table 3 displays research participants’
demographics along with their credentials that validate their participation in the study.
Table 3
Demographics of Research Participants
Research
participant

Position

Gender

Race

Secondary
level

Years as

Years

an

implementing

educator

RP

RP1

At-Risk Specialist

Male

Hispanic

High School

10+

2-5

RP2

Student Success Coordinator

Female

White

High School

5-10

2-5

RP3

Intervention Counselor/LPC

Female

White

Middle School

10+

2-5

RP4

Counselor

Female

Black

Middle School

10+

2-5

RP5

Assistant Principal

Male

Black

High School

10+

2-5

RP6

Assistant Principal

Male

Black

High School

10+

2-5

RP7

Teacher

Female

Black

Middle School

10+

2-5

RP8

Principal

Male

Black

High School

10+

5+

RP9

Principal/Executive Director

Male

Black

Middle School

10+

5+

State Data
One criterion for the study was that participants needed to be at schools which had
experienced some level of improvement in school discipline after the implementation of
restorative practices. State data supported and verified some level of school improvement in
discipline particularly students receiving in-school suspension and out-of-school suspension. I
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reviewed state discipline data reported on the Texas Education Agency’s website for each of the
participant’s campuses over a three-year period (2019-2020, 2018-2019, and 2017-2018). I
discovered that each school experienced improvement in discipline during the three school years.
Table 4 illustrates discipline trends for in-school suspensions (ISS) and out-of-school suspension
(OSS).
Table 4
State Discipline Data
IN-SCHOOL SUSPENSIONS (ISS)

OUT-OF-SCHOOL SUSPENSIONS (OSS)

2019-2020

2018-2019

2017-2018

2019-2020

2018-2019

2017-2018

RP1

1.0

1.1

1.14

3.8

4.8

4.3

RP2

13.4

6.6

4.5

5.9

12.1

9.1

RP3

22.7

29.2

25.6

9.6

10.6

6.1

PR4

21.8

27.1

26.5

7.4

10.7

6.3

RP5

11.9

12.4

12.6

8.3

11.0

8.7

PR6

13.6

16.9

17.5

3.6

5.5

4.6

PR7

2.9

6.5

5.8

9.0

17.4

8.1

PR8

6.7

7.6

9.6

3.1

3.6

3.4

PR9

2.8

3.6

No Data

10.9

12.4

No Data

Note. Data are represented in percentages.
Research Participant 1 (RP1)
Research Participant 1 (RP1) is an at-risk specialist at a Texas high school with more
than 2700 students. RP1 taught middle school and high school for 13 years before moving to the
role of at-risk specialist. RP1 is responsible for addressing the academic needs of students and
instituting dropout prevention strategies for his campus. RP1 describes restorative practices as
“an alternative to traditional discipline measures that helps build relationships among students
and staff.” He also indicated he has utilized some form of restorative practices in his position for
over 3 years and believes “restorative circles help educators connect with students.” RP1
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indicated that restorative practices training was offered as a professional development option at
the beginning of the school year.
Research Participant 2 (RP2)
Once a middle school and high school teacher, Research Participant 2 (RP2) is currently
a student success coordinator at a Texas high school with just over 2000 students. In this
capacity, some of RP2’s responsibilities include guiding students to academic success and
graduation, collaborating with administrators on matters relating to student discipline,
attendance, and credit recovery, as well as dropout prevention. RP2 is also certified as a school
counselor. RP2 describes restorative practices as a “way to talk to a student about their actions
rather than just giving them a consequence.” RP2 stated this could be done via “circles, one on
one time, or a mediation situation with an adult and another student.” RP2 has utilized various
forms of restorative practices including circles and conferencing. RP2 indicated that restorative
practices training on circles was conducted.
Research Participant 3 (PR3)
Research Participant 3 (RP3) is a licensed professional counselor (LPC) and works as a
middle school crisis intervention counselor with more than 1250 students. As a middle school
counselor, RP3 is responsible for providing prevention, intervention, counseling and support
services for identified students. She also coordinates transitional services from discipline
placements, mental health and substance abuse placements, and from other alternative programs.
Prior to this role, RP3 was a traditional school counselor at the elementary and middle school
levels. She also has experience as a middle school teacher. She describes RP as a way to “listen,
reflect, and respond appropriately. For example, if a student has a large disruptive outburst,
whomever is handling discipline should investigate prior history, current things happening in the
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home and at school, and make a plan.” RP3 has used restorative practices in her position for
more than two years. Regarding RP training on her campus, RP3 stated, “We initially started
with sending a delegate to a conference …those leaders then trained staff when they returned.”
Research Participant 4 (RP4)
Research Participant 4 is a middle school counselor and works on a campus of more than
1250 students. RP4 also has experience as a counselor at the elementary and high school levels.
Additionally, RP4 taught for 12 years at each school level prior to becoming a counselor. As a
middle school counselor, RP4 is responsible for providing prevention, intervention, counseling
and support services for identified students. RP4 also conducts restorative conferences as needed
with students to address various issues and concerns. RP4 believes “restorative practices help
students learn to resolve disagreements, take ownership of their behavior, and engage in acts of
empathy and forgiveness. This can be done through restorative circles, practicing conflict
resolution, building relationships along with other ways.” RP4 indicated that the campus
provided ongoing training on restorative practices and that initial training was given through a
speaker who provided a basic understanding for restorative practices. RP4 stated, “Key
components covered were conflict resolution, how to build relationships, and how to conduct
restorative circles.”
Research Participant 5 (RP5)
Research Participant 5 is a high school assistant principal in Texas with more than 1900
students. He has over 25 years’ experience as an educator having served as a teacher and coach
for 16 years prior to administration. As an assistant principal, RP5’s role includes assisting the
principal in managing the campus operations, leadership of the campus instructional programs,
and working with faculty and students to develop a student discipline management system that
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results in positive student behavior and enhances the school climate. RP5 describes RP as an
“accountability system which gets students to think through their actions and realize a better way
of handling situations in the future. RP5 also indicated that restorative practices have been
implemented on his campus for over two years. RP5 indicated that his district had provided
minimal training and “they are working in phases throughout the district.”
Research Participant 6 (RP6)
Research Participant 6 (RP6) is a high school assistant principal in Texas on a campus of
more than 2800 students. Prior to working as an assistant principal, RP6 was a behavior
adjustment teacher. RP6 includes assisting in the management of campus operations,
implementing instructional programs, ensuring that school rules are uniformly applied, and that
student discipline is appropriate and equitable, in accordance with the Student Code of Conduct
and the student handbook. RP6 stated that RP allows “students to take some responsibility for
their actions.” RP6 has three years’ experience working with restorative practices on his campus.
RP6 indicated that restorative training was provided on his campus, which started with a speaker
during in-service.
Research Participant 7 (RP7)
Research Participant 7 (RP7) has over 15 years in education. She works as middle school
career and technology teacher on a campus of 900 students in grades 6-8. RP7’s role includes
planning, preparing, and delivering lessons to students. She also encourages student participation
and engagement as well as maintain classroom management. When asked how she describes
restorative practices, RP7 indicated that “RP is a way to utilize relationships to assist in forming
healthy bonds. [RP] aids in resolving conflict and de-escalating situations.” RP7 has used
restorative practices such as circles for over three years. Regarding restorative training on her
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campus, RP7 stated, “the leadership team attended the training then through professional
development and case/book studies helped train other staff.”
Research Participant 8 (RP8)
Research Participant 8 (RP8) is a high school principal at a Texas private school with 200
students. Prior to this assignment, RP8 worked as an assistant principal at a Texas public middle
school with more than 1000 students. RP8 is responsible for the day-to-day campus operations
including, instruction, discipline, attendance, and school safety. He describes RP as a “practice
that strives to build a positive relationship between the student and their educational program.”
RP8 has worked with restorative practices for more than five years as a teacher, assistant
principal, and principal. RP8 indicated his campus provided on-going training on restorative
practices.
Research Participant 9 (RP9)
Research Participant 9 (RP9) currently is an executive director for his district and most
recently served as a campus principal. With over 12 years of experience in education, RP9 has
worked in roles as teacher, admin intern/fellow, assistant principal, adjunct faculty, and
principal. As an executive director, RP9 is responsible for educator preparation programs. When
asked how he describes restorative practices, RP9 stated “I describe restorative practices as a
method that allows for relationships that have been damaged to be restored. It allows for both
parties to express themselves with the intent of making a bad thing good.” He also indicated that
RP:
allows for reflection and problem solving in a sense that, what was done may have caused
hurt and or pain to someone and as a team how can we overcome this and work towards
atonement with the understanding that our relationship is worth saving.
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Regarding restorative practices training, RP9 stated, “as principal, I attended the first training at
Region 10 to learn about restorative practices. From there, I came back to the district and worked
with the district’s discipline department to create a plan of action to implement restorative
practices on campus.” He also stated the training on his campus included community members in
addition to staff members. RP9 also visited campuses across Texas that had implemented RP in
order to replicate effective techniques on his campus.
Data Collection
Prior to data collection, I obtained IRB approval from ACU (See Appendix D). This case
study used in-depth semistructured interviews. These interviews were beneficial to the study as
they provided participants perspectives on how strategies used in implementing restorative
practices addressed the research questions.
I served as the primary data collecting instrument conducting semistructured interviews.
According to Merriam (1998), semistructured interviews allow the researcher to gain an
understanding of the participants’ perspective and how they see and interpret the world. As new
ideas on the topic of restorative practices emerge, I gained insight on strategies used for
successful implementation of restorative practices to address disparity in school discipline. Prior
to the interview, the participants received, reviewed, and acknowledged their participation in the
study. The informed consent discussed the purpose of the study, confidentiality, risks, if any, and
benefits of the study.
An interview protocol (Appendix A) was used to interview participants using the five
research questions for this study. Interviews provide a structured opportunity for the researcher
to engage in in-depth conversation (Kallio et al., 2016). The use of open-ended questions
allowed for free and open responses. State discipline data were reviewed to identify any level of
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success schools had since the implementation of restorative practices. I also reviewed website
information from participant’s schools that could provide additional insight to participant’s
schools in utilizing RP. I also utilized various artifacts in this study that support the findings of
this study. A further verification that participants met the criteria to participate in this study were
job descriptions that were provided by the participants. Job descriptions were analyzed to
understand the participants’ roles and responsibilities that included support of student
achievement, student-teacher relationships, student attendance, and discipline. Figure 3
illustrates examples of job descriptions reviewed for this study.
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Figure 3
Examples of Job Descriptions
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In addition to interviews, participants were asked to provide sample artifacts that
supported the strategies they acknowledged as improving attendance, achievement, relationships,
and discipline. Artifacts such as lesson plans, training agendas, email communication, syllabi,
and any items to support the implementation of restorative practices on the participants’
campuses were requested. Identifying information has been removed to protect the identity of the
participants. Field notes were also taken during the interviews. I served as the main point of
contact with the participants.
Initial contact was conducted via a telephone call introducing myself to the participant,
followed by an email message addressing the purpose of this study. Due to COVID-19
guidelines suggesting the practice of social distancing, virtual interviews were conducted using
Zoom. Additionally, two face-to-face interviews were conducted and recorded using my iPhone.
In this case social distancing was practiced and masks were worn. A telephone interview was
also conducted, due to an internet outage and at the participant’s request. Protocols to obtain
consent to interview were followed as outlined in the guided protocol. In two cases, participants
requested interview questions in advance of the Zoom call to prepare for the meeting and to not
spend excessive time thinking over a question. In this case, questions were returned to me
answered and organized with notes from the actual interview.
Data Analysis
Data analysis took place most often simultaneously with data collection. According to
Merriam (1998), data that are analyzed while being collected will help the researcher stay
organized, focused, and better manage the information. By analyzing the data as they were
collected, I was able to pursue ideas or themes that were derived from the current set of data
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collection. Merriam noted that constant comparative analysis compares one portion of
information with another to determine similarities and differences.
The data were organized and managed through a coding process. Afterwards, the process
of unification proceeded. According to Saldaña and Omasta (2018), “Unifying condenses and
patterns the data even further by exploring how the constituent elements of the analysis
interrelate in some way” (p. 235). Content analysis assisted me in establishing emergent themes
and concepts suggested by the data. According to Leavy (2017), content analysis is a way of
systematically investigating text as well as a way of studying documented human
communication. A matrix table (Appendix B) was developed for notes and to organize the
documents allowing me to sort through the data artifacts.
The interviews were recorded using the record feature on Zoom video conferencing or in
a couple of cases, recorded using an iPhone. The integrity of the data was of upmost importance;
therefore, close observation of data through repeated careful listening took place (Bailey, 2008).
I initially transcribed the data manually within two days of each interview. Interviews were also
transcribed using MAXQDA and compared to the transcripts I transcribed manually for
accuracy. To enhance trustworthiness, member checking was performed. Once transcribed,
transcripts were shared via email with the participants for accuracy and validation. Each word
was transcribed verbatim, protecting the integrity of the data. The data collected from the
interviews were securely stored in a locked filed cabinet in my home office where I had sole
access. Confidential data were stored on a flash drive and was stored securely in an envelope
along with the data collected in a locked cabinet in my home office where I had sole access to
the information. Data were also stored with ACU per IRB guidelines.

46
Trustworthiness
Trustworthiness is an important criterion in research. It can be established through
credibility, transferability, dependability, and confirmability (Shenton, 2004). To confirm the
credibility of the data discovered in my research, I used triangulation, member checks, and
researcher’s biases to enhance internal validity (Merriam, 1998). Merriam (1998) stated
triangulation involves using multiple sources of data or methods, whereas member checks will
allow the researcher to verify with the participants the credibility of the data. Triangulation was
achieved by using a variety of data sources including the interview responses of school
stakeholders and through the analysis of school documents regarding discipline, attendance,
academic achievement, and restorative practices. Field notes were taken during the interviews to
further clarify interview responses. An expert review of the guided protocol provided a trial run
of the interview protocol. This allowed me to evaluate the protocol from the perspective of others
who can provide additional ideas and insight. The expert reviewer also helped me determine
whether the interview questions needed to be revised or refined prior to the study interviews. The
expert reviewer did not offer additional suggestions to the research questions or guided protocol.
Researcher’s Role
While sitting at a professional development session listening to a speaker from AVID
discuss how educators can build relational capacity in students, I became intrigued with the idea
that the educator-student relationship is important to building a positive school culture. For
fifteen years, I have worked as a high school educator, and I have witnessed disproportionalities
in the excessive use of punitive discipline towards minority students who perhaps were
misunderstood. The recent implementation of RP at one central Texas, suburban high school
challenges school leaders to improve the disparity gap for its high school. In my quest to learn
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more about how I can reduce the excessive office referrals or ISS placements, and be an
advocate for at-risk students, I found the concept of restorative practices and how it has changed
the trajectory of student lives. This study helped me uncover strategies that work to build
relational capacity in students, while improving the school culture in a restorative way.
Ethical Considerations
This study was submitted to ACU’s Institutional Review Board (IRB) for approval to
start research. A copy of my approval letter is found in Appendix D. This study honored the
Belmont Report’s ethical principles that guides all research involving human subjects: respect for
persons, beneficence, and justice (Adashi et al., 2018). I was committed to conducting research
in an ethical manner. I provided each participant with an informed consent form addressing any
possible risks associated with the study. I reminded each participant that they were free to
withdraw from the study at any time if they choose. Each participant’s data were coded with a
unique identifier to respect and to uphold the anonymity of the participants. I honored and
protected the confidentiality of the research participants before, during, and after data collection.
Assumptions
Assumptions are those factors in research that we take for granted (Roberts, 2010). One
assumption is honesty. I assumed the participants in this study were honest when determining
whether they met the criteria for the study. I also assumed they would provide honest answers to
the questions asked because they have firsthand knowledge of the topic.
Limitations
Limitations are influences that affect the outcome of a study that are beyond the
researcher’s control (Roberts, 2010). Time could have haltered the study. The process of
gathering data and interpreting the data could take weeks or months. For purposes of this study,
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school stakeholders were vital to my research. School turnover could have affected the sample
size resulting in fewer perceptions from school stakeholders who have firsthand knowledge of
the implementation process on their campuses. Another limitation to the study was the degree to
which restorative practices had been implemented. Some schools elected to implement various
components of restorative practice such as circles versus the whole school implementation.
Delimitations
According to Roberts (2010), delimitations are controlled by the researcher and outlines
what will be included and what will be left out of the study. This study included only those
participants who matched the selection criteria established for this study. The criteria for
selection included participants of suburban schools in Texas who have experienced successful
implementation of restorative practice within the last two–three years, and who were at the
school prior to this program. Participants for this study were at schools where training in
restorative practices was provided. Successful implementation of restorative practices was
defined as schools which have experienced some level of improvement in school discipline (such
as fewer referrals), academic achievement, building positive relationships, and attendance since
the implementation of restorative practices on their campuses.
Summary
This chapter focused on the research methods used to answer the research questions. This
chapter also included a discussion on the procedures for data collection and analysis, ethical
considerations as well as assumptions and limitations. In Chapter 4, I present the results of my
study. Lastly, in Chapter 5, I summarize the study, present conclusions, state implications for
practice, and make recommendations for future study.
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Chapter 4: Results
The purpose of this qualitative case study was to identify restorative practice strategies
that can be used to reduce disproportionality in school discipline in Texas schools. For the
purposes of this study, successful restorative programs are defined as discipline practices
perceived as contributing to positive school culture specifically by improving student
achievement, improving attendance, improving student-teacher relationships, and lowering
discipline issues
In this chapter, I reported the findings of the data analysis obtained from the nine
secondary education professionals who participated in the survey. Nine secondary professionals
from middle school and high school campuses across Texas were interviewed. The findings
presented in this chapter come from interview responses, field notes, and an analysis of
documents to support triangulation of data. Chapter 4 provides a report of the findings organized
by research questions.
Findings Research Question 1
Research Question 1 explored what strategies were perceived as having resulted in
improving student achievement since the implementation of restorative practices on campus. An
analysis of participant responses resulted in the following emergent themes: utilizing restorative
circles, focusing on building positive relationships, creating a student success center, having
restorative conferences with student success team, counselors, or teachers, and providing
mentors. See Table 5 for response frequency.

50
Table 5
Research Participant Responses to RQ1
Participants who mentioned
the code

%

Utilize restorative circles in class

RP3, RP6, RP7, RP9

44

Focus on building positive relationships with
students

RP2, RP3, RP5, RP9

44

Creating a Student Success Center or place where
students can go to regroup

RP1, RP2

22

Have restorative conferences with student success
team, counselors, or teachers

RP1, RP4

22

Provide mentors

RP2, RP8

22

Codes

Utilizing Restorative Circles
Several participants indicated that restorative circles had a positive impact on student
achievement. One participant indicated that circles help students “take responsibility for their
actions by talking through situations and showing them how to deal with conflict. This in turn
transfers to their academic learning. Students become self-aware and want to be better students.”
RP3 indicated that “teachers report that they enjoy resolving classroom issues through circling.”
RP6 stated that on his campus, “circles seem to be promising in addressing behavior issues.” He
suggested “if we can keep the students in the classroom and address the problem there, their
academic performance is minimally impacted.”
RP7 stated that students at her middle school enjoy circle time. She noted initially
students did not want to participate; however, “now students are more interested in being in class
and want to be part of the process.” RP7 created roles for students during circle time that helped
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increase their responsibility. She stated, “Students that were too shy and less likely to participate
in circles found their voice later.” RP 9 reported:
By having a strategy in place such as restorative circles, as a campus our staff members
were able to focus on instruction and improving student achievement because our
students were not getting suspended at a high rate anymore. By having those students in
class and working with them as it relates to their behavior and relationship with teachers,
was critical in ensuring they received good first instruction and raising achievement
across the board.
Focusing on Building Positive Relationships
Along with using restorative circles, focusing on building positive relationships with
students was another major theme derived from the responses. RP2 indicated that “the
relationship between students and teachers in the building has had a positive impact on student
grades and discipline.” She also stated that “even if that adult isn’t necessarily the student’s
teacher, our campus has been big on building relationships and making every interaction an
opportunity for impact.” RP3 commented that teachers enjoy resolving conflict in the classroom
and this is due in part to the relationships formed and the positive environment created in the
classroom. RP5 noted that “building a positive relationship with students where they feel safe
also builds trust with teachers where students are comfortable addressing and correcting
behaviors without being removed from class. Students are able to continue getting instruction.”
Lastly, another participant indicated that positive relationships with teachers resulted in less
classroom disruption and more instruction.
One way that I found campuses fostered building positive relationships was through
professional development. Training presentations were reviewed for content and skills, and to
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understand the methods used to shift the thinking of staff towards a restorative approach. Figure
4 illustrates training topics for sessions held at participant’s campuses. An agenda was also
provided to show how restorative practices trainings were incorporated into professional
development.
Figure 4
Training Presentation Topics
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Creating a Student Success Center
Two participants indicated that creating a place on campus where students can cool off
and focus is helpful in improving student achievement. According to RP1, a student success
center “provides students with a cool off place that they can go to if they need to focus for a
moment.” He indicated that “the goal is to remove any opportunities for distractions in the
classroom where other students are learning.” According to the participants, student success
centers help students learn how to “self-regulate by giving them a safe place to sit and talk
through their emotions.” Once students are back on track to engage in learning, they return to
their classrooms or may complete their work in the center until the next period. RP 2 indicated
that her district has student success centers with coordinators to help students at the middle
school and high school levels. RP 1 indicated his district has student support centers on their
campuses and are operated by student support specialists who work with the campus parent and
community liaison and counselors often. Another function mentioned regarding these centers
was that students can also find mindfulness sessions or restorative circles sessions scheduled to
help students.
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Having Restorative Conferences With Student Success Team, Counselors, or Teachers
RP1 stated that restorative conferences between the student and student support specialist
or counselor have been helpful by allowing the students to share their feelings and helping the
student develop a plan for improvement. He stated that “making the student responsible for their
plan for improvement is a way to hold the student accountable and guide them on the right path
for success.” Another participant indicated that restorative conferences with a student “allows the
counselor to really connect with students who are defensive and have their walls up.”
Providing Mentors
The last theme that emerged from participant responses was providing mentors. RP2
stated that on her campus, students identified as “at-risk” have “at least one adult that he or she
can go to which makes it more difficult for students to slip through the cracks.” She
acknowledged that this relationship is more of a mentorship relationship between the student and
the adult. RP8 stated:
At the beginning, the campus leadership team identified at-risk students that need help in
the areas of attendance, achievement, and relationships. A room on campus was
identified to discuss student data, where the walls were full of sheet paper with at-risk
student’s names and their photos so that teachers and staff can volunteer to mentor a
student, they choose throughout the entire school year.
This participant indicated that mentorship was helpful in improving student achievement,
attendance, and building relationships and created a sense that “someone cares,” which is what
he believed many students were longing to experience.
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Findings Research Question 2
Research Question 2 explored what strategies are perceived as having resulted in
improving student-teacher relationships since the implementation of restorative practices on
campus. An analysis of participant responses resulted in the following emergent themes: utilizing
restorative circles, showing empathy, being intentional and improving attitudes, and instituting
and maintaining routines. See Table 6 for response frequency.
Table 6
Research Participant Responses to RQ2
Codes
Utilize restorative circles in class
Show empathy
Staff should be intentional in building
relationships/ attitude
Institute and maintain
structure/routines in classroom

Participants who
mentioned the code
RP1, RP2, RP3, RP7, RP9

56

RP4, RP5, RP8

33

RP6, RP7

22

RP4, RP7

22

%

Utilizing Restorative Circles
Most of the participants agreed that restorative circles benefit positive student-teacher
relationships. RP1 indicated, “Restorative circles have been helpful in building healthy studentstaff relationships on campus. During advisory, opportunities for circles are part of the weekly
agenda with various topics. Our campus is dedicated to building communities within our
campus.” RP2 commented:
We’ve started having homeroom time which gives teachers time with their classes to
participate in activities like circles and mindfulness. This allows for students to bond with
that particular teacher. Similarly, our staff development in the summers usually focus on
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building relationships with students and offers tips and tricks on how to do that using
circles. I have enjoyed working on the PST and MTSS process with students and staff as
a way to be the bridge to help build those relationships.
RP9 also suggested that circles are an important strategy to building positive studentteacher relationships. He stated:
Without question, the most effective strategy resulting in improving student-teacher
relationships were restorative circles. This process was amazing and the feedback that we
received from staff regarding it was incredible. They really appreciated how the
restorative circles helped with the relationship between students and staff.
Showing Empathy
Three participants indicated that empathy was important in building student-teacher
relationships. RP5 commented that “understanding how students feel and getting their
perspective why a situation is the way it is helps build trust between students and teachers.” He
also stated that “having students share their feelings with the teacher and using certain
terminology such as “I felt” or “I didn’t like” has helped us improve relationships in the
classroom between teachers and students.” RP8 emphasized that “educators have many
opportunities to capitalize on students who are doing positive things at school.” He suggested:
While we are making connections with students and understanding what makes them
tick, we can use the positives in a way that will recognize them. One way my campus
does this is through positive student referrals to the student’s principal or a positive call
home to the parents by the teacher.
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RP4 commented that teachers who have established some form of relationship with students are
more likely to build upon that connection rather than put them out of their classrooms when
issues arise.
Being Intentional and Improving Attitudes
Two of the nine participants commented that being intentional about building
relationships was important to improving student-teacher relationships. Being intentional means
to focus attention to what is important according to RP7. She commented that in addition to
focusing on ways to build relationships, “staff should also do a self-check of their attitudes and
focus on their “why” for being an educator.” RP6 stated that “changing the tone and how we
address and communicate with students has helped to build positive student-teacher relationship”
on his campus. He also indicated “using more affective statements help connect students with
how their behavior may be impacting themselves as well as others.” RP7 commented that
“merely getting to know the students and building that trust factor is important, especially
showing interest in the whole child including their extracurricular activities.” She also suggested
“using feeling statements and questions helped increase dialogue between students and staff” on
her campus.
Instituting and Maintaining Routines
RP4 commented that creating structure and routines benefits the student- teacher
relationship. She suggested that students need structure and “teachers are more likely to connect
with students rather than putting them out of the classroom when they are following classroom
norms.” Another participant stated that “many students deal with enough chaos outside the
school boundaries and in order for them to thrive, they need an environment that has established
some routines.” RP7 commented, “My syllabus was a starting point for creating routines for my
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classroom. I covered this thoroughly with my students so that they knew how my class would
operate.” A class syllabus was also provided to understand how restorative practices were
incorporated into the classroom. Figure 5 is an example of a syllabus.
Figure 5
Example of a Syllabus
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Findings Research Question 3
Research Question 3 explored what strategies are perceived as having resulted in
improving attendance since the implementation of restorative practices on campus. An analysis
of participant responses resulted in the following emergent themes: promoting parent and
community engagement, focusing on building positive relationships, and conducting restorative
conferences with counselors or at-risk team. See Table 7 for response frequency.
Table 7
Research Participant Responses to RQ3
Participants who mentioned the
code
RP2, RP3, RP5, RP6, RP8, RP9

67

Focus on building positive
relationships

RP1, RP6, RP7

44

Restorative conferences with
counselors or at-risk team

RP1, RP2, RP7

33

Codes
Parent and community
engagement

%

Promoting Parent and Community Engagement
Most of the participants suggested a key strategy to improving attendance was through
parent and community engagement. One participant commented that parents want to be involved
with their child’s school. She stated, “Parent engagement helps the teacher as well as the
students.” RP2 indicated that her campus involves the “paraprofessional staff reaching out to the
parents when our students aren’t attending class like they should. This usually opens up
conversation between parents, students, and the staff member, and helps the student be more
present.” RP6 commented, “During our Parent University sessions, we sought feedback from
parents on how to resolve conflict and how to engage other parents to support positive behavior
of their students.” Another participant suggested “providing parents with positive feedback
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regularly so when there is an issue, parents can quickly help reinforce the student’s behavior.”
RP9 commented “having community members assist with the restorative practice process really
helped with our student attendance. Those community members were able to follow-up with
families to ensure that students were coming to school more regularly and prepared for learning.”
Figure 6 is an example of communication shared with parents to get them involved with
restorative practices. Figure 7 is an email communication from another participant reminding
staff members to contact parents for an upcoming meeting.
Figure 6
Parent Workshop Flyer
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Figure 7
Staff Email Communication
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Conducting Restorative Conferences With Counselors or At-Risk Team
Three participants suggested restorative conferences with counselors, or the at-risk team
were helpful in improving student attendance. RP1 commented, “Conferences are more
personalized and allows students to open up with any issues they may be having. It allows
counselors to get down to the root cause of why they are not in school or late to school.” RP7
stated that conferences with the students help build trust so when there is an issue, students are
comfortable opening up. It really helps us get to the root cause and see if maybe there are
transportation issues which is causing students to miss school.” RP2 emphasized how important
building trusting relationships are in order for students to fully engage in restorative conferences.
She stated that “through engaging conversations, students are more willing to open up and be
present.”
Focusing on Building Positive Relationships
Two participants commented that “students want to be where they feel wanted.” One
participant stated that “if a student does not feel connected to something, whether it is school, a
teacher, friends, or their homelife, they will start looking for other alternatives.” RP1 suggested
“building programs like mentoring helps foster positive relationships.” To improve attendance,
RP6 commented:
Forming healthy relationships so that the students know educators care is a start. When
students feel that someone cares, they are more likely to show up in class. Students tend
to go to classes where they are cared for and skip those classes where they don’t feel a
connection.
RP7 indicated “We have to invest in our classrooms to where students become more interested in
being in class. This starts with investing in the relationships that are formed in the classroom.”
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Findings Research Question 4
Research Question 4 explored what strategies are perceived as having resulted in
improving discipline since the implementation of restorative practices on campus. An analysis of
participant responses resulted in the following emergent themes: conducing restorative circles
and conferences, promoting involvement in extracurricular activities and special programs, and
creating a Student Success Center. See Table 8 for response frequency.
Table 8
Research Participant Responses to RQ4
Participants who mentioned
the code
RP1, RP2, RP4, RP7, RP9

56

Promote involvement in
extracurricular activities and
special programs

RP3, RP5, RP8

33

Creating a Student Success Center
or place where students can go to
regroup.

RP2, RP6, RP7

33

Codes
Restorative circles and conferences

%

Conducting Restorative Circles and Conferences
Many of the participants emphasized that restorative circles in classrooms and restorative
conferences with counselors helped improve discipline. RP1 stated, “Restorative circles and
conferencing have been two strategies that seem to help improve discipline issues on my
campus. Positive changes are apparent.” RP2 commented, “The counseling piece has really
helped because students get more chances to talk it out before they are suspended or sent to ISS,
which is what we want to prevent.” RP4 stated, “Referrals, suspensions and alternative education
placement have decreased. Restorative practices seem to be more effective in dealing with
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students compared to discipline methods that were previously used.” RP9 also believed
restorative circles were the most effective in improving discipline at his school.
Promoting Involvement in Extracurricular and Special Programs
RP3 suggested that student involvement helps improve discipline. She commented,
“Recruiting students to get more involved in various activities such as athletics, band, chess club,
girls club and so on, helps improve discipline. Thus far, our promotions of getting students
involved has had some success.” Another participant described a program at his campus that
invited parents of repeat behavior students to shadow their child for a day or for as long as they
can. He stated this program has drastically improved repeat offenses. Similar to improving
student achievement, one participant suggested “by providing a mentor program with
upperclassmen student mentoring younger students, or with staff members mentoring students
my campus has seen improvement in discipline.”
Creating a Student Success Center
Several participants work at schools that have student support centers with personnel who
help students navigate academics and school life. RP2 commented:
My role as the student success coordinator has helped because my office is a place that
students can come to before behavior escalates. They can work in my office, and we can
have a conversation before it even turns into an office referral and I’ve found this to be
extremely helpful.
Another participant commented:
Our student success center provides a place for students to regroup and think about their
behavior. They can also talk out what went wrong in whatever situation they were in and
how they can correct it the next time. The coordinators provide a place where students
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can “cool down’ and help de-escalate situations. This has shown to be positive since the
implementation of restorative practices.
RP7 commented, “Students need to find their place on campus. Many times, it is in their favorite
teacher’s room. When we recognize ‘that place’ we should find ways to work with other
stakeholders to keep the students engaged.”
Findings Research Question 5
Research Question 5 explored the challenges to implementing restorative practices on
campus. An analysis of participant responses resulted in the following emergent themes: teacher
and student buy-in, parent engagement, and time and patience. See Table 9 for response
frequency.
Table 9
Research Participant Responses to RQ5
Codes
Buy-In: teacher & student

Participants who mentioned
the code

%

RP1, RP2, RP4, RP6, RP8,
RP5, RP9

78

Parent engagement

RP4, RP7

22

Time and patience

RP3, RP6

22

Teacher and Student Buy-In
Most of the participants believe that teacher buy-in and student buy-in were the biggest
challenge to implementing restorative practices. RP1 indicated that the biggest challenge on his
campus was “teacher buy-in because some see it as extra, tedious work.” RP2 stated:
The most difficult part of implementing restorative practices is the buy-in from staff. Like
with any new thing, some teachers are eager to jump in and some aren’t. For this reason,
it’s easy to see a student doing well in one class, behavior wise, and not great in another,
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and you can clearly see it’s due to the relationships formed, and restorative practices
happening in the first teacher’s classroom.
RP4 stated “restorative practices can be challenging in that it is difficult to ensure that teachers
are implementing them.” RP5 commented that in addition to teacher buy-in, “not all students will
conform or buy into the concept of restorative practices.” He reported, “I will still continue to
fight for those students and encourage them the best way I can.” RP9 commented:
As a campus, we didn’t have many challenges to implementing restorative practices. The
only issue that came up periodically would be those staff members who did not believe in
the process and didn’t use it with fidelity. Nonetheless, those were the staff members who
continued to struggle with student discipline issues.
Teacher buy-in was aided by including restorative practices and the corresponding philosophy in
lesson plans—so that these practices are intentional. Figure 8 are sample lesson plans which
demonstrates how restorative practices were incorporated into the classroom lesson activities.
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Figure 8
Examples of Lesson Plans
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Parent Engagement
Parent engagement was found to be a challenge for two participants. One participant
indicated that increasing parent engagement is the focus for her campus. RP7 emphasized that
“the more parents learn about the restorative approach, the more engaged they will become. My
campus is dedicated to creating a parent university to offer various trainings and sessions to help
bridge the gap.”
Time and Patience
Time and patience are perceived as challenges from some participants. RP3 commented
that “moving from an old way of dealing with students to the restorative approach takes time.
For many teachers, this is something that we have to learn to accept and understand.” RP6
commented that some of his teachers felt that some of the restorative approaches were time
consuming. However, he suggested, “Teachers who know how to build positive relationships
with students will see this approach as something that they are already doing in the classroom
versus something that is time consuming.”
Summary
In this chapter, I discussed the findings from nine educators across Texas that have
knowledge of the implementation of restorative practices on their campuses. Several themes
emerged that were used to improve student achievement, student-teacher relationships,
attendance, and discipline. The themes for Research Question 1 included creating a student
success center, utilizing restorative circles, focusing on building positive relationships, having
restorative conferences with student success team, counselors, or teachers, and providing
mentors. Research Question 2 revealed the importance of being intentional and improving
attitudes, utilizing restorative circles, instituting and maintaining routines, and showing empathy.
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The themes for Research Question 3 included focusing on building positive relationships,
promoting parent and community engagement, and conducting restorative conferences with
counselors or at-risk team. Research Question 4 revealed the importance creating a Student
Success Center, conducing restorative circles and conferences, and promoting involvement in
extracurricular activities and special programs. Lastly, Research Question 5 highlighted the
challenges participants experienced with the implementation of restorative practices such as
parent engagement, time, and teacher and student buy-in. Chapter 5 contains a summary of the
study along with my conclusions, implications for practice, and suggestions for future studies.
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Chapter 5: Discussion, Conclusions, and Recommendations
The purpose of this qualitative case study was to identify restorative practice strategies
that have been used to reduce disproportionality in school discipline in Texas schools. For the
purposes of this study, successful restorative programs are defined as discipline practices
perceived as contributing to positive school culture, specifically by improving student
achievement, improving attendance, improving student-teacher relationships, and lowering
discipline issues. Nine secondary professionals from middle school and high school campuses
across Texas were interviewed. This chapter includes a summary of the study, interpretation and
discussion of the findings, implications for practice, recommendation for future research, and
reflections and closing remarks.
Summary of the Study
Traditional discipline options such as zero-tolerance policies are not working in reducing
student conflict in schools (Hannigan & Hannigan, 2016; Mallett, 2016). As an alternative,
school leaders are implementing restorative practices (RP) programs in hopes of remedying
unfavorable behavior, strengthening relationships among school staff and students, and helping
students deal with conflict (Manassah et al., 2018; Silverman & Mee, 2018). While educators at
secondary schools struggle with how to approach disciplinary challenges (Anfara et al., 2013),
traditional discipline, such as corporal punishment and zero tolerance, have failed at creating
environments where students can thrive and work cooperatively (Costello et al., 2009).
Replacing zero tolerance as a form of discipline approach, school personnel are adopting
restorative practices as a nonpunitive way to address discipline problems and have found this
method to show a positive effect in reducing school suspensions (Augustine et al., 2018).
Restorative discipline is a preventative and responsive approach that positively impacts student
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behavior (Cummings, 2018). RP provides a framework for educators to build trust and address
problematic behaviors and conflicts (Smith et al., 2018).
Overview of the Problem
Over the past two decades, researchers have suggested that exclusionary discipline
practices result in inequitable treatment to students (Dupper et al., 2009; Mansfield et al., 2018),
and leads to the suggestion there is a racial discipline gap in school suspensions (Huang &
Cornell, 2018; Manassah et al., 2018). Researchers have indicated that RP has shown to improve
schools and to reduce the racial discipline gap (Gregory et al., 2016) by building healthy
relationships, correcting behaviors, and addressing student conflict (Gregory et al., 2016;
Gregory et al., 2018; Manassah et al., 2018). While research shows that disproportionality exists
in school discipline, alternative approaches to address the disproportionate distribution of
disciplinary consequences are emerging (Armour, 2015). In Texas, the Texas Education Agency
identified a disparity in the exclusionary discipline in 10 of its 20 service center regions. Within
these regions, African American males were disproportionately suspended from their school
districts compared to other ethnic groups (Texas Education Agency, 2019b).
Purpose Statement and Research Questions
The purpose of this qualitative case study was to identify restorative practice strategies to
reduce disproportionality in Texas schools that have successful restorative practices in place as
perceived by school stakeholders. Key participants for this study were nine educators from
across Texas, including assistant principals, student support professionals, a teacher, and
principals. To identify strategies that were most effective in implementing restorative practices
on school campuses, this study addressed the following research questions:
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RQ1. What strategies are perceived as having resulted in improving student achievement
since the implementation of restorative practices on campus?
RQ2. What strategies are perceived as having resulted in improving student-teacher
relationships since implementation of restorative practices on campus?
RQ3. What strategies are perceived as having resulted in improving student attendance
since implementation of restorative practices on campus?
RQ4. What strategies are perceived as improving discipline at the school?
RQ5. What are the challenges to implementing restorative practices on the campus?
Review of the Study Design
This study was designed as a case study to identify restorative strategies educators use to
address disproportionality in discipline on their campuses. The American Psychological
Association (APA) Zero-tolerance Task Force's (2008) study pointed out that additional case
study research is needed as school leaders continue to reform existing disciplinary policies and
practices. Case studies are used to contribute to an organizational phenomenon using various
sources of data (Yin, 2003), and allowed for in-depth study analysis and holistic understanding
of restorative practices (Bhatta, 2018). According to Yin (2003), a case study approach is
appropriate for this study as I sought to evaluate the implementation of restorative practices. Yin
stated that case studies are a “contemporary phenomenon within its real-life context” (p. 13). In
this study, the perspectives from the participants were supported by data reflecting the impact of
restorative practices on their campuses. As educators embraced restorative practices, this case
study provided best practices that are beneficial for improving the implementation of a
restorative approach as well as provide guidelines for future implementations within school
districts.
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In this qualitative case study, nine participants at suburban schools in Texas who met the
following criteria were selected to participate:
•

Work (or previously worked) in a suburban, secondary school in Texas,

•

Have knowledge of the restorative strategies used on their campus,

•

Work (or previously worked) on a campus where restorative practices had been
implemented for 2-3 years, and

•

Work (or previously worked) at a campus that had provided training on

restorative

practices.
School stakeholders were identified as personnel who are administrators, teachers, counselors,
school resource officers who were at the school prior to the implementation of restorative
practices. For this study, participants included administrators, teacher, counselors, and student
support professionals.
Purposeful sampling allowed me to discover, understand, and gain insight into the topic
(Merriam, 1998). A purposeful snowball sampling was best for this study. Merriam (1998)
described snowball as a strategy that seeks to ask participants to refer the researcher to other
participants. According to Patton (2002), a purposeful sampling, focuses on relatively small
samples that are “selected purposefully to permit inquiry into and understanding of a
phenomenon in depth” (p. 46). The snowball strategy allowed referrals from participants who
know individuals that would be beneficial to the study, which allows for information-rich data
saturation. However, there are limitations to this type of sampling such as little control over the
sampling method and sampling bias (Explorable.com, 2009). For this study, of the 103
participants invited to respond, nine individuals participated. Three individuals responded with
their appreciation for being invited but were not available to participate due to their schools’
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overwhelming work schedules due to COVID-19. One individual indicated his schedule was
“too tight to engage in additional endeavors” at the time. Additionally, four individuals from
three different Texas school districts were scheduled but cancelled due to being on leave with
COVID-19. However, the nine participants interviewed provided rich perspectives to the study’s
research questions.
Summary of Findings
The following is a summary of the findings in relation to the five research questions.
Research Question 1 explored the strategies perceived as having resulted in improving student
achievement since the implementation of restorative practices on campus. The findings included
the following themes:
•

Utilizing restorative circles in class

•

Focusing on building positive relationship with students

•

Creating a Student Success Center or place where student to go to regroup

•

Have restorative conferences with student success team, counselors, or teachers

•

Provide mentors
Research Question 2 explored the strategies perceived as having resulted in improved

student-teacher relationships since the implementation of restorative practices on campus. The
findings included the following themes:
•

Utilizing restorative circles in class

•

Showing empathy

•

Being intentional and improving attitudes

•

Instituting and maintain routines
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Research Question 3 explored the strategies perceived as having resulted in improved
attendance since the implementation of restorative practices on campus. The findings included
the following themes:
•

Promoting parent and community engagement

•

Conducting restorative conferences with counselors or at-risk team

•

Focusing on building positive relationships
Research Question 4 explored the strategies perceived as having resulted in improved

discipline since the implementation of restorative practices on campus. The findings included the
following themes:
•

Conducting restorative circles and conferences

•

Promoting involvement in extracurricular and special programs

•

Creating a Student Success Center
Research Question 5 explored the challenges to implementing restorative practices on

campus. The findings included the following themes:
•

Teacher and student buy-in

•

Parent engagement

•

Time and Patience

Interpretation and Discussion of the Findings
This qualitative case study was designed to identify strategies educators used to reduce
disproportionality in secondary schools in Texas that have implemented restorative practices.
Chapter 4 highlighted the findings from this study and provided insight into strategies
participants perceived as being important to the implementation of RP. Gadd and Butler (2019)
reported that while a restorative approach is growing in popularity in schools, restorative

79
practices are also proving to be a promising alternative to “disparate and overly punitive
treatment of students of color and students with and at risk for disabilities” (p. 1). Payne and
Welch (2015) reported,
Restorative policies will only continue to produce positive results when restorative justice
values are adopted as a philosophy by the entire school community rather than
implemented as one practice or program in one classroom or at one level of
administration. (p. 54)
This improvement helps narrow the racial discipline gap that many schools seek to address.
As I analyzed the findings, two strategies appeared often as being most important for
schools considering implementing restorative practices. The overall conclusion drawn from
participant perspectives is that restorative circles and building positive relationships with
students are positive strategies that can impact and address disproportionality. Restorative circles
provide students with a way to address conflict (Ortega et al., 2016). According to the findings of
the study, circles help students find their voice and foster fewer classroom disruptions and more
instruction. From my notes and review of participant interviews, each participant implemented
restorative practices on their campuses; however, there is no indication that a whole-school
approach using each of the 11 essential elements as mentioned in Chapter 2 (Table 2) was
performed. This suggested that educators who are limited on time and training to implement a
whole-school approach can focus on training specific stakeholders on one or two restorative
approaches such as circles and conferences and still find some success. The participants in this
study had only implemented and provided training on specific approaches to restorative
practices—those strategies were restorative practices, conferences, and building relationships.
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While building relationships was an important conclusion drawn from the findings,
Ortega et al. (2016) study found that improved relationships was an outcome of circles. This
suggested that educators who implement restorative circles as a restorative approach for their
campuses will find that this strategy is also beneficial to improving relationships among students
and adults.
Research Question 1
Research Question 1 explored the strategies perceived as having resulted in improving
student achievement since the implementation of restorative practices on campus. The research
findings from this question supported the use of restorative circles in the classroom as a way to
improve student achievement. Thus, a conclusion is that restorative circles can be a beneficial
strategy used to provide students with a “voice” to express themselves. These expressions can
provide educators information into how students handle issues and to possibly understand some
of their academic deficiencies. Mirsky (2011) pointed out that by intentionally promoting open
communication, opportunities for enhanced relationships and improved school climate,
discipline, and safety develop. The study also revealed that creating classrooms or support
centers on campus where students can retreat for short periods of time gave students the time and
space needed to regain focus and to return to the classroom ready to learn. According to Mattson
(2017), deescalation rooms provide a safe place where students can go before they have a
physical or emotional outburst. These rooms also allow time for students to center themselves to
return to learning. Additionally, the study supported schools sponsoring mentoring programs
with an adult on campus as well with upperclassmen. This allowed an additional accountability
partner for students other than their parents or guardians. Reglin (1998) wrote, “Mentoring
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programs are excellent interventions to satisfy the needs of youth who have potential or actual
gang involvement” (p. 16).
Research Question 2
Research Question 2 explored the strategies perceived as having resulted in improved
student-teacher relationships since the implementation of restorative practices on campus. The
research findings revealed that restorative circles were beneficial in improving various areas of
the school culture especially building student-teacher relationships. Wachtel (2016), founder of
The International Institute for Restorative Practices (IIRP), indicated circles provide individuals
a platform to speak and be heard in an environment that is safe, decorum, and promotes equality.
I found in this current study that educators believed that while circles provide a “voice” for
participants, it also supports conflict resolution and relationship development. To address another
finding for this research question, I am reminded of a quote from the late President Nelson
Mandela who was known as a “giant of empathy.” He once wrote:
People respond in accordance to how you relate to them. If you approach them on the
basis of violence, that’s how they will react. But if you say, we want peace, we want
stability, we can then do a lot of things that will contribute towards the progress of our
society.
Thus, a conclusion from my research suggests that showing empathy was important to building
student-teacher relationships. This was evident when I probed about the needs of students. The
research findings showed empathy was a strategy used to improve and, in some instances, restore
student-teacher relationships. Anyon et al. (2014) suggested that while building healthy
relationships with students is essential, school personnel should be intentional with fostering
relationships with children of color who may feel disconnected and less secure around adults in
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school. A conclusion suggested from my study is that educators need to focus on being
intentional about building healthy relationships as a way to establish an environment of trust so
that students can feel supported.
Research Question 3
Research Question 3 explored the strategies perceived as having resulted in improved
attendance since the implementation of restorative practices on campus. Based on the findings of
the current study, a suggested conclusion is that it is important for educators to engage parent
and community stakeholders in the implementation process. Participants indicated parent and
community engagement such as participating in round tables about school related issues,
participating in decision making and goal setting meetings, and establishing parent centers that
support their efforts in communicating with their child were approaches used to improve
attendance. Based on the current study, the participants serve on campuses that are considered
“community schools.” According to Yeboah (2005), community partnerships yield an increase of
ownership and positive outcomes thus leading to effective cooperation and collaboration within
an individual’s community. Groups are “motivated to contribute to the success of the plan
mainly because they are part of, and own, the plan” (Yeboah, 2005, p. 31). There is an African
proverb that says, “It takes a village to raise a child.” Engaging both parents and the community
enlarges the student’s “village” to encourage student accountability and success. The research
supported the notion that when students are present in class, their instructional time increases
resulting in opportunities for improved academic success and improved attendance. Another
finding from this research question is that restorative conferences allow teachers and students to
contribute to conflict resolution. The research revealed this strategy as being helpful in
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improving attendance because it is a way to enhance empathy, solve problems, and empower
students to make better choices (Capstick, 2019).
Research Question 4
Research Question 4 explored the strategies perceived as having resulted in improved
discipline since the implementation of restorative practices on campus. The findings for this
question supported similar strategies found in the previous research questions. Restorative circles
“provide an outlet for students to feel safe, expressing their emotions” (Silverman & Mee, 2018,
p. 2). My study found that participating in restorative circles improved anger management issues
often displayed along with discipline issues. This is evident from my research showing a drop in
suspensions and DAEP placements. As mentioned in Research Question 3, restorative
conferences allow teachers and students to contribute to conflict resolution. A conclusion from
this study is that educators used conferences to give students an opportunity to participate in their
discipline by empowering them to deal with the consequences of their negative behavior.
Another finding is that establishing centers for students to “cool off” helped improve discipline.
Thus, a student success center can provide guidance and deescalation techniques for students
preventing them from getting in trouble. In addition, these centers on campus created calming
atmospheres allowing students to explore mindfulness strategies. The Restorative Practices
Working Group (2014) suggested school districts allocate funding for restorative practices. This
would allow personnel to be hired and trained to maintain restorative practices at school sites.
Research Question 5
Research Question 5 explored the challenges to implementing restorative practices. The
study revealed challenges to implementing restorative practices on campus were buy-in, time,
and parent engagement. I found that the main challenge was the lack of school staff buy-in to a
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restorative approach due to deficit thinking. The findings indicated that some of the teachers on
the campuses of the participants were reluctant to adopt this approach because they felt it took
too much time to incorporate or utilize which leaves less time for instruction. However, the study
also revealed that on-going training among school staff was beneficial to address the deficit
thinking and to address teacher resistance. Student buy-in was also mentioned in the study as a
challenge. In this study participants pointed out that some students were reluctant to have handson involvement with their own discipline. I found that for some educators, when building real
relationships with the students was made priority, students were more accepting of the restorative
approach. A conclusion suggested from the findings of this current study is that the
implementation of restorative practices is best achieved when there is buy-in from the entire
school community. Interactions between staff and students go beyond the classrooms—it also
happens in the cafeteria, on the buses, in the gyms, playgrounds or in the counselor’s office
(Restorative Practices Working Group, 2014).
In this study, I found that more creative approaches were needed to get parents involved.
Marsh (2017) asserted “to truly shift school culture, the entire school environment must be
restorative in its approach to staff, students, and families – all members of the community” (p. 6).
Parent engagement was found to be an important strategy to successful implementation. Jensen
and Minke (2017) asserted that an important factor that influences academic achievement and
social and emotional outcomes in students is parent engagement. Thus, finding creative ways to
address any lack of parental involvement can help schools. In addition to on-going staff training,
the study found that training is necessary for parents so that they can understand the restorative
concept and to teach them skills that they can use to be more restorative at home. The
Restorative Practices Working Group (2014) suggested on-going training and professional
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development can help build capacity throughout campuses as schools adopt a restorative
approach.
Implications for Practice
Based on the findings of the current study, I suggest the following practices to implement
restorative practices in schools:
•

Provide comprehensive training for all school stakeholders prior to implementing
restorative practices. This would include teachers, paraprofessionals, community
partners, and parents. The recommended way for restorative practices to work is to
include the school community which includes all school stakeholders who have a vested
interest in the success of the school (Phillips, 2017).

•

Engage students in the implementation planning process by training them to promote and
facilitate restorative circles. According to Wachtel (2016), restorative practices encourage
students to express their feelings thus opening the door to better relationships within the
school community.

•

Allow students to hone their leadership skills to help other students by assisting with the
development of a campus restorative plan. Students learn from other students and this
would be a great way to build trust and buy-in among students.

•

Provide on-going training to build positive relationships and trust on the campus that
include all stakeholders. A benefit of restorative discipline is that it “strengthens
relationships and builds community by encouraging a caring school climate” (Amstutz &
Mullet, 2015).
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Recommendations for Future Research
This current study explored strategies used to implement restorative practices on
secondary campuses across Texas. Future research recommendations would explore the
strategies elementary schools in Texas use for successful implementation. Many schools follow a
feeder pattern from elementary school to middle school, then on to high school. Understanding
strategies that were successful at the elementary level could possibly be used at the middle
school, especially for those students who are considered high risk for repetitive discipline issues.
This same practice could be used at the middles school to the high school. Another
recommendation is to explore the relationship between mindfulness and restorative practices and
how schools may be able to utilize mindfulness strategies to improve school culture.
Reflections and Closing Remarks
This study explored Texas secondary schools that have implemented restoratives
practices on their campuses and the strategies they used to improve student achievement,
student-teacher relationships, attendance, and discipline. With this research, I interviewed nine
educators who I found to be passionate about restorative practices and optimistic for positive
returns as their campuses continue to discover additional strategies to improve their school
environment. I have a better understanding of what is needed to have success from the
implementation of restorative practices. This approach is one that should be practiced with
intention to address any disproportionality in discipline schools may face. I plan to continue to
increase my capacity on this subject as well as share my knowledge with schools and
organizations that seek to implement a more restorative approach on their campuses.
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Appendix A: Interview Protocol

Restorative Practices in Texas Schools
Date:
Time:
Place: Zoom or Google Meet (Researcher will identify application)
Interviewer: Shenita Alsbrooks
Interviewee: (Participant identification will not be disclosed)
Position of Interviewee:
Guided Protocol
Opening Questions
1. Please tell me about who you are as an educator and your background in education.
2. Please describe how you define success as it relates to the implementation of a project.
3. Please discuss (provide data if possible) regarding disproportionality prior to
implementing restorative practices on your campus regarding attendance, achievement,
discipline, and relationships.
4. Based on your understanding, how do you describe restorative practices?
5. Did your campus provide training on restorative practices? How long ago? Explain how
the training was performed and key components covered.
6. How long have you been implementing restorative practices on your campus?
a. Why did your campus implement a restorative approach?
7. What was the process for implementing restorative practices on your campus?
a. How did your campus prepare for implementation?
b. How were restorative practices communicated to school stakeholders?
Research Questions
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Q1. What strategies are perceived as having resulted in improving student achievement
since the implementation of restorative practices on campus?
Probe: What feedback have you received from teachers regarding restorative
practices in the classroom?
Probe: What change in student achievement have been the result of restorative
practices?
Q2. What strategies are perceived as having resulted in improving student-teacher
relationships since implementation of restorative practices on campus?
Probe: What processes have been implemented to promote positive studentteacher relationships?
Probe: What activities have you promoted to increase positive student-teacher
engagement?
Q3. What strategies are perceived as having resulted in improving student attendance
since implementation of restorative practices on campus?
Probe: What role did parents play in implementing restorative practices?
Q4. What strategies are perceived as improving discipline at the school?
Probe: What has been the outcome since the implementation or restorative
practices regarding referrals, suspensions, etc?
Probe: What is your perception of restorative practices regarding school
discipline?
Q5. What are the challenges to implementing restorative practices on the campus?
Probe: Which strategies were the most difficult to implement?
Probe: Parent input? Community input?
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Closing Questions
7. What has been the greatest improvement at your campus since the implementation of
restorative practices?
8. What strategies used during implementation were most effective to campus
improvement?
9. How do you describe the degree to which campus culture changed as a result of
implementing restorative practices?
10. What suggestions or recommendations, if any, would you have for schools considering
implementing restorative practices on their campuses?
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